
Year 2 | 2011 

Program and study funded by the Center Theatre Group  | www.centertheatregroup.org 

 

 

 

 

 

 

Center Theatre Group 

Middle School Playwriting Program 
Evaluation Report  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dana Powell Russell, Ed.D. 
Evaluator 

www.danapowell.org 



!   CTG MIDDLE SCHOOL PLAYWRITING PROGRAM - YEAR 2 EVALUATION REPORT 
!
!

Contents 
Executive Summary ............................................................................................................................................... 4 

Program Overview .................................................................................................................................................................................... 4 
Purpose of the Study ............................................................................................................................................................................... 4 
Methods ....................................................................................................................................................................................................... 4 
Conclusions and Recommendations ................................................................................................................................................. 5 

Voices of the Playwrights ..................................................................................................................................... 7 
About developing their playsÉ .......................................................................................................................................................... 7 
About the critique and revision processÉ ...................................................................................................................................... 7 
About their sense of ensembleÉ ....................................................................................................................................................... 7 

Introduction ........................................................................................................................................................... 8 
Program Description ................................................................................................................................................................................ 8 

Year 1 ........................................................................................................................................................................................................ 8 
Year 2 ........................................................................................................................................................................................................ 8 

Comparison of Year 1 and Year 2 Program Components .......................................................................................................... 9 
Theoretical Constructs ............................................................................................................................................................................ 9 
Purpose of the Study ............................................................................................................................................................................. 12 
Research Questions ................................................................................................................................................................................ 12 

Methods ............................................................................................................................................................... 13 
Participants ................................................................................................................................................................................................ 13 

Teaching Artists .................................................................................................................................................................................. 13 
Partner Theatre Companies ............................................................................................................................................................ 14 
Participating Schools and Students ............................................................................................................................................ 15 
Profile of Students Entering the Program ................................................................................................................................. 16 

Instrumentation and Procedures ...................................................................................................................................................... 16 
Program Documentation Review ................................................................................................................................................. 16 
Program Leadership Consultations ............................................................................................................................................. 16 
Residency Observations Protocol (Appendix D) ..................................................................................................................... 17 
Student Pre/Post-Residency Survey (Appendix E) ................................................................................................................. 17 
Student Focus Group Protocol (Appendix F) ........................................................................................................................... 18 
Review of Student Work Products ............................................................................................................................................... 18 
Educator Post-Residency Survey (Appendix G) ....................................................................................................................... 18 
Interpretation Workshop ................................................................................................................................................................. 18 

Results .................................................................................................................................................................. 19 
Comparison of Key Quantitative Results by School ................................................................................................................... 19 
Evidence of Standards-Aligned Instruction and Learning in Theatre .................................................................................. 20 
Evidence of Standards Aligned Instruction and Learning in English-Language Arts .................................................... 22 
Evidence of Student Understanding ................................................................................................................................................ 24 
Evidence of Motivation in Instruction and Learning .................................................................................................................. 26 

Conclusions & Recommendations ..................................................................................................................... 30 
1. To what extent has the program been implemented as intended in the pilot phase? ............................................ 30 
2. To what extent has the program had the intended impact on student knowledge, skills, and         
     understandings in Theatre and English Language Arts? ..................................................................................................... 31 
3. To what extent has the program affected student motivation, attitude, and engagement in learning? .......... 32 
4. What changes to the program design would increase the effectiveness of its implementation and         
     impact moving forward? ................................................................................................................................................................. 32 

References ........................................................................................................................................................... 34 
!  



 CTG MIDDLE SCHOOL PLAYWRITING PROGRAM - YEAR 2 EVALUATION REPORT "  
 
!

 

Appendices .......................................................................................................................................................... 35 
Appendix A | Residency Curriculum Overview ............................................................................................................................. 35 
Appendix B | Consent Forms (English Versions) .......................................................................................................................... 37 
Appendix C | Pre-Residency Observation Protocol .................................................................................................................... 39 
Appendix D | Residency Observation Protocol ............................................................................................................................ 41 
Appendix E | Student Pre/Post-Residency Survey ....................................................................................................................... 47 
Appendix F | Student Focus Group Protocol ................................................................................................................................ 49 
Appendix G | Educator Post-Residency Survey ............................................................................................................................ 50 
Appendix H | Student Pre/Post-Residency Survey Results ...................................................................................................... 59 
Appendix I | Student Focus Group Results .................................................................................................................................... 65 
Appendix J | Educator Post-Residency Survey Results .............................................................................................................. 70 

!

!  



#  CTG MIDDLE SCHOOL PLAYWRITING PROGRAM - YEAR 2 EVALUATION REPORT 
!
!

Executive Summary 
 

Program Overview 

The Center Theatre Group Middle School Playwriting Program (MSPP) was launched in 2009-2010 in 10 diverse 
schools across Burbank, Inglewood, Los Angeles, and Santa Monica-Malibu Unified School Districts, each of 
which has made a 3-year commitment to participate in the program.1 At each site, a CTG teaching artist partners 
with an English teacher to provide theatre and playwriting instruction to one class of students, who experience 
through the program together during their 6th, 7th, and 8th grade years. A local partner theatre is also engaged in 
each residency, providing professional actors to perform the studentsÕ work in a workshop setting. In Year 1 
(2009-2010), the 6th grade students wrote monologues rooted in their personal experiences. In Year 2 (2010-
2011), the now 7th grade students were engaged in the process of writing their own original 5-minute one act 
plays. At the time of this report, the specific playwriting outcome for students in Year 3 is under development.  

 

Purpose of the Study 

The purpose of the Year 1 evaluation was to document the design, implementation, and impact of the program 
in order to strengthen these aspects in years two and three. The evaluation began when the program was 
already underway; therefore, the results of the study are descriptive in nature and served as a baseline for 
measuring progress and impact in future years. 

In Year 2, the evaluation shifted its focus to the students, with additional residency observations, student focus 
groups, and pre- and post-residency assessments of student experiences, knowledge, and attitudes regarding 
playwriting. This yearÕs evaluation also looked more closely at pre-identified content standards in English 
Language Arts and Theatre that aligned with the programÕs curriculum and instructional intent. 

 

Methods 

The Year 2 study was conducted from January through June 2011, and used a mixed-methods approach 
including:  

!  Program Documentation Review 

!  Residency Observations 

!  Student Pre/Post-Residency Survey 

!  Student Focus Groups 

!  Student Work Products Review 

!  Educator Post-Residency Survey 

 

A description of each method can be found in the Methods chapter of the full report, and the instrumentation 
and data are included as Appendices. 

 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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Conclusions and Recommendations 

Below are the core research questions that guided the study, with key findings and recommendations presented 
for both Year 1 and Year 2. Each finding is explained further in the Conclusions and Recommendations chapter 
of the full report. 

1. To what extent has the program been implemented as intended?  

Year 1 Year 2 

!  Year 1 focused on program structure.  

!  The residencies were implemented with overall 
success. 

!  Staff, teaching artists, and teachers had differing 
preconceptions of program goals. 

!  Social, emotional, and academic readiness varied 
among students. 

!  Extent of collaboration varied among residencies. 

!  Structure of teaching practice varied among 
teaching artists. 

!  All intended program activities were completed 
across the 10 sites. 

!  There was increased consistency from site to site 
with regard to the standards-aligned content, 
instructional strategies, and assignments that were 
pursued with the students. 

!  Students engaged in individual and collaborative 
playwriting. 

!  Teaching artists implemented instructional 
strategies that motivated students to write. 

!  Retention of student cohorts was inconsistent from 
Year 1 to Year 2. 

 

2. To what extent has the program had the intended impact on student knowledge, skills, and 
understandings in Theatre and English Language Arts? 

Year 1 Year 2 

!  Year 1 learning goals were articulated in general 
terms.  

!  Students began to develop their voices as artists. 

!  Students honed their writing skills in the 
development of stories and characters. 

!  Students learned and applied the language of 
theatre. 

!  Students developed a respect for the craft of 
playwriting. 

!  93% of participating students completed 5-minute 
one-act plays. 

!  Students made statistically significant gains in 
playwriting concept knowledge. 

!  New and returning students made comparable 
gains in playwriting concept knowledge. 

!  Students demonstrated knowledge and skills 
inherent to the targeted content standards in 
Theatre. 

!  Students consistently demonstrated knowledge 
and skills inherent to the targeted content 
standards in English-Language Arts. 

!  Students gained deeper understanding and 
appreciation of the playwriting process overall 
and, in particular, the critique/revision process. 

!  Students demonstrated an enhanced 
understanding and application of playwriting 
conventions. 
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3. To what extent has the program affected student motivation, attitude, and engagement in learning? 

Year 1 Year 2 

!  Student motivation, attitude, and engagement 
were consistently high across the residencies. 

!  Student motivation shifted from their teacher and 
grade to their potential audience. 

!  Students experienced both immediate and 
delayed gratification for their risk-taking and hard 
work. 

!  Improved motivation, attitude, and engagement 
translated to better writing. 

!  Typically shy or disaffected students increased 
their confidence, respect, and engagement in the 
ensemble environment. 

!  Positive growth in student motivation, attitude, 
and engagement in learning were attributed to the 
playwriting program by the classroom teachers. 

!  StudentsÕ self-concept as playwrights increased by 
a statistically-significant 4% overall. 

!  Students demonstrated and reported increased 
engagement, focus, and perseverance in the 
playwriting process. 

!  Students expressed a growing sense of 
camaraderie, trust, and ease with their classmates 
in the program. 

 

 

4. What changes to the program design would increase the effectiveness of its implementation and impact 
moving forward? 

Year 1 Year 2 

!  Clarify the program logic model. 

!  Use Theatre and English Language Arts standards 
as the springboard for instruction. 

!  Match more structured teaching artists with 
students who have the most to gain. 

!  Expand and clarify collaborative roles and learning 
opportunities of participating classroom teachers. 

!  Increase interaction among student playwrights 
and actors. 

!  Focus on students in Year 2 evaluation. 

!  Maintain the balance of program structure and 
adaptability. 

!  Increase opportunities for ensemble building, 
collaboration, and active engagement beyond 
writing. 

!  Evaluate and address the impact of cohort attrition 
more explicitly. 

!  Emphasize consistent, focused use of playwriting 
terminology across the residencies. 

!  Identify and implement strategies to further 
advance studentsÕ self-concept as playwrights. 

!  Explore ways for students to experience 
professional stage performances. 

!  Increase attention to the impact of program 
observations, and coordinate scheduling to reduce 
disruptions. 
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Voices of  the Playwrights 
The following reflections from students tell the story in their own words of how they experienced the Middle 
School Playwriting Program this year.9 These comments are included here as a prelude to the full report, which 
commences on the next page. 

About developing their plays… 

• Last year I didnÕt think my pieces were good. The stuff that we learned before writing [our plays]Ñ the 
development of everythingÑ it basically helped me think deeper into the character and the story itself. 

• Compared to our monologues from last year, what weÕve learned is completely more advanced. You 
donÕt even sound your age. ItÕs crazy! 

• [The teaching artist] told us to inspect people around us. If you see some interesting person, then he 
wants us to observe them and see what theyÕre doing. For example, I found a nun at the SubwayÑ  
I thought that was pretty interesting. She was in my play today. If it wasnÕt for that, then it would 
probably be a boring play. 

• We have to put all of our senses into the writing, you have to describe something really good. Before I 
would describe it not as much, now I describe it more. 

• Last year you could only do one character. That kind of got me angry because I had a really big idea and 
only one character. But this year I could do more than one character, so the idea could grow bigger. I 
actually went back to the old idea for this yearÕs play. 

• This year, we learned how to make a story, and we could lengthen it because of the conflict. We read a 
piece from The House of Bernarda Alba [by Federico Garc’a Lorca, 1936]. One of the characters had a 
secret inside of them, thatÕs something that creates conflict. 

• You write for your audience and for yourself, so you feel confident about it. You think harder. YouÕre like, 
ÒI have to figure out what catches their eye. What do they like? What would help me to get a good 
ending? What would be a good start? WhatÕs the best for the middle? What should happen next?Ó You 
have to plan these things out. 

About the critique and revision process… 

• We learned to give constructive feedback, and to be specific. 

• I definitely felt that we had to kind of perfect our writing; it had to be good enough for [the teaching 
artist]. ThatÕs what I felt. It was like, okay, I have to make sure that he likes itÑ a lot! I really wanted to 
impress him with my writing.  

• When the actors come, it changes everything. It changes your point of view on your own script. When 
we hear it aloud, we see how to make it better.  

About their sense of ensemble… 

• The games brought us together as a group because we had to work together. 

• Because weÕve known each other for a year already, weÕre more comfortable. We feel more free. We 
know how we feel because weÕre closer. 

• At the beginning of this program I was really shy, and now I open up more. 

• Since we started the program, we started hanging out more outside of class, as well. When we met in 
the 6th grade, we all started to get to know each other more. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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2 These reflections are drawn from the post-residency focus groups. Additional reflections and analysis can be found in 
Appendix H. 
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Introduction  
 

Program Description 

CTGÕs current Middle School Playwriting Program grew out of its prior Annenberg Middle School Program, which 
began in 2004 as a three-year partnership with nine middle schools.3 The original program focused on student 
access to theatre experiences, teacher professional development, and the development of new theatrical work 
for young people. In 2007, CTG expanded on these learning opportunities by providing teaching artists in the 
classroom to serve as mentors for students as they shaped dialogues into original plays that they presented 
before their family and peers.  

In 2009-2010, CTG hired additional staff and created the Middle School Playwriting Program (MSPP), which is the 
subject of this study. The program includes 10 diverse schools across Burbank, Inglewood, Los Angeles, and 
Santa Monica-Malibu Unified School Districts, each of which has made a 3-year commitment to participate in the 
program.4 Past Annenberg Middle School Program participants were invited to continue the program, as well as 
targeted outreach to additional schools in districts with arts education plans and districts arts coordinators, in 
order to help ensure each schoolÕs commitment. Each residency was budgeted for 48 hours of teaching artist 
time. The residencies took place between February and June 2010, and the frequency and duration of contact 
time during each residency varied according to the schedule developed by the teaching artist and classroom 
teacher at each site.  

 

Year 1 

The format, content, and aims of the residencies were developed in Fall 2009, through a series of planning 
sessions with the CTG staff, teaching artists, and participating teachers. At each school, one CTG teaching artist 
partnered with one English teacher to provide theatre and playwriting instruction to one class of 6th grade 
students. A local partner theatre was engaged in each residency, providing professional actors to perform the 
studentsÕ work in a workshop setting. 

The Teaching Artists pursued predetermined Curriculum Sign Posts: Community/Ensemble Building, 
Identifying/Defining the Form, Establishing a Process, and Development. For each Sign Post, the teaching artists 
co-identified a shared toolkit of flexible instructional strategies and activities that would build studentsÕ 
capacities toward a common outcome: each student would successfully create a written monologue rooted in 
personal experience. These monologues were developed and refined through a series of theatre and writing 
exercises drawn from the toolkit; workshop readings by professional actors from the local partner theatre; self, 
peer, and teacher critiques; and revisions.  

 

Year 2 

Much of the program structure remained intact for Year 2, including the planning sessions, pre-residency 
observations by teaching artists, and the partnerships with the schools and local partner theatres. The 
curriculum was further developed by CTG staff to include 15 scaffolded lessons that were aligned with 7th grade 
content standards in both Theatre and English Language Arts (see overview of lessons in Appendix A). The 
lessons were grouped into five categories of work, including: Character, Environment, Story/Plot, First Draft, and 
Revisions. This written curriculum created a more structured and consistent context for the program, and 
addressed the needs expressed by school administrators and teachers in the Year 1 evaluation. Another program 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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change that grew out of the Year 1 evaluation was doubling the number of partner theatre visits from two to 
four in order to maximize the value of self, peer, and professional critique, and to build studentsÕ self-efficacy, 
motivation, and effectiveness in the revision process.!

!

Comparison of Year 1 and Year 2 Program Components 

Year 1 Year 2 

Team building with teaching artists and classroom 
teachers (4-hour workshop) 

Team building with teaching artists and classroom 
teachers (2 half-day workshops) 

Classroom observations by teaching artist at residency 
site (≈4 hours) 

Classroom observations by teaching artist at residency 
site (≈2 hours) 

Planning/coordination by teaching artist, both solo and 
with classroom teacher (≈14 hours) 

Planning/coordination by teaching artist, both solo and 
with classroom teacher (≈13 hours) 

Residency (≈30 hours of contact time with students) Residency (≈30 hours of contact time with students) 

Workshop readings of student work by professional 
actors from local partner theatre (2 per site) 

Workshop readings of student work by professional 
actors from local partner theatre (4 per site) 

Optional live theatre performances, with notification of 
opportunities by CTG 

Optional live theatre performances, with notification of 
opportunities by CTG 

Curriculum and instruction defined by 4 Curriculum 
Signposts with associated strategies and activities to be 
implemented at each teaching artistÕs discretion 

Curriculum and instruction defined by 15 standards-
aligned, scaffolded lessons in 5 categories with more 
consistent activities and assignments across the sites 

Culminating student work product: Monologue Culminating student work product: 5-minute play 

Middle school summit for program participants to 
share experiences and refine program (October 2010) 

Middle school summit for program participants to 
share experiences and refine program (October 2011) 

 

 

Theoretical Constructs 

Over the course of the 3-year pilot of the Middle School Playwriting Program, the program theory is being 
articulated and refined through a combination of the following three approaches: 

• User-focused approach: Articulating CTGÕs own perspective on the theory behind the program 
(ongoing). 

• Inductive approach: Conducting fieldwork to generate grounded theory about the program (Year 1 & 
Year 2). 

• Deductive approach: Drawing on scholarly theories from the academic literature that are relevant to the 
program (Year 2). 

The benefit of using a mixed approach is that the intended users (i.e., CTG program staff and teaching artists) 
understand and own the theory of action, which will be both grounded in real-world practice and connected to 
larger issues in the field (Patton, 2008, p. 346). 

With this mixed approach in mind, the Year 2 study was framed by a combination of CTGÕs program theory, the 
learnings from Year 1, and theoretical constructs drawn from research literature. Research regarding playwriting 
education in middle schools is scarce; therefore, the literature review included theories of self-efficacy and 
motivation in the context of middle school writing in general, as well as theories about how learners develop 
understanding.  
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The following is a brief overview of the theories that informed the evaluation this past year, particularly in 
relationship to the student surveys, focus groups, and residency observations. As noted earlier, these theories 
were not the basis for the program design; rather they were employed as a deductive lens through which to 
observe and describe the implementation and impact of the program. 

 

Developing Motivation to Write 
Bruning and Horn (2000) developed a theory about how to motivate students to write by analyzing the 
nature of written discourse, specific research on writing motivation, more general research about 
motivation, and research about writing instructional practices (p. 27). Their analysis produced four 
conditions that they consider Òmost critical in developing writing motivationÓ (p. 27), which helped to frame 
data collection about instruction during the residency observations: 

"J Nurturing functional beliefs about writing (e.g., teaching the value of writing, building self-efficacy, 
encouraging frequent writing); 

9J Fostering student engagement through authentic writing goals and contexts (e.g., writing about 
topics of personal interest, improving communication through revision); 

:J Providing a supportive context for writing (e.g., breaking complex writing tasks into parts, working 
with peers, teaching goal-setting and self-monitoring); 

IJ  Creating a positive emotional environment (e.g., creating a safe space, providing constructive 
feedback) 

 

Self-Efficacy in Writing 
In his review of the literature, Pajares (2003) explores how BanduraÕs (1986) theory of self-efficacy has been 
applied in research about writing in academic contexts. Self-efficacy is the belief in oneÕs capability to do 
something. BanduraÕs theory suggests that oneÕs sense of self-efficacy is synthesized from four sources 
(Pajares, 2003, p. 140):  

"J Interpreted result of performance (e.g., high grade v. low grade) 

9J Comparisons with and observations of peersÕ performance (e.g., better than v. worse than) 

:J Verbal messages about performance (e.g., positive v. negative feedback) 

IJ  StudentsÕ psychological states related to performance (e.g., anxiety v. confidence) 

Self-efficacy is a mediating mechanism, in that it draws from prior influences and informs subsequent 
behavior (Pajares, 2003, p. 140). In fact, Bandura asserted that self-efficacy can be a better predictor of 
performance than simply looking at oneÕs capabilities, because self-efficacy helps determine what one does 
with those capabilities (p. 140). 

Researchers have used BanduraÕs theory to study studentsÕ motivation to write, finding that self-efficacy 
plays a critical role in writing achievement because it increases motivation and reduces apprehension. 
Pajares concludes that, 

An important pedagogical implication to emerge from these findings is that teachers would do well to 
take seriously their share of responsibility in nurturing the self-beliefs of the pupils, for it is clear that 
these self-beliefs can have beneficial or destructive influences. (2003, p. 153) 
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StudentsÕ Motivational Goals 
Data collection and analysis were also informed by the work of Dowson and McInerney (2003), in which they 
explored the complex and dynamic relationships among eight motivational goals that emerged in their 
study of middle school students (p. 100): 

Academic Goals:  

• Mastery (e.g., desire for understanding or competence) 

• Performance (e.g., desire for high grades) 

• Work avoidance (e.g., desire to achieve with minimal effort) 

Social Goals:  

• Social affiliation (e.g., desire to achieve in order to belong) 

• Social approval (e.g., desire to achieve to gain approval) 

• Social responsibility (e.g., desire to achieve due to social obligations) 

• Social status (e.g., desire to achieve to maintain/attain social position) 

• Social concern (e.g., desire to achieve in order for others to achieve) 

 

Writer Self-Perception Scale (WSPS) 
Grounded in BanduraÕs theory of self-efficacy, the Writer Self-Perception Scale (Bottomley et al., 1998) invites 
students to record their level of agreement with 38 statements across five categories of self-efficacy (p. 288):  

• General Progress (e.g., My writing has improved.) 

• Specific Progress (e.g., My descriptions are more interesting than before.) 

• Observational Comparison (e.g., I write better than other kids in my class.) 

• Social Feedback (e.g., My teacher thinks I am a good writer.) 

• Psychological States (e.g., I enjoy writing).  

It is important to note that the WSPS was not used directly in this study; rather it informed the wording of 
individual items on the student survey related to self-efficacy.  

 

Evidence of Understanding 
Within the parameters of the program goals, content standards, and written curriculum, evidence of student 
learning in the classroom and in work products was analyzed through the lens of the Six Facets of 
Understanding (Wiggins & McTighe, 2005):  

• Explanation (e.g., using theatre terms correctly in discussion) 

• Interpretation (e.g., identifying meaning in a work) 

• Application (e.g., incorporating critique into the revision process) 

• Perspective (e.g., establishing a characterÕs point of view) 

• Empathy (e.g., creating convincing character motivation and voice) 

• Self Knowledge (e.g., self-assessment of playwriting progress) 
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Purpose of the Study 

In Year 1, the purpose of the Middle School Playwriting Program evaluation was to document the program 
model (e.g., structure, partnerships, and content) in order to strengthen the program moving forward. In this 
second year, emphasis was placed on understanding the learning experience of the participating students. 

 

Research Questions 

The following research questions and subquestions guide the 3-year study: 

1. To what extent has the program been implemented as intended?  

1.a. What were the formal and informal intentions for implementation of the program? (scope, structure, 
logistics, etc.) 

1.b. Are there differing perceptions among staff, teaching artists, and teachers regarding what was 
intended? 

1.c. How does the actual implementation compare with the intentions? 

1.d. What factors account for any differences in perception or implementation? 

 

2. To what extent has the program had the intended impact on student knowledge, skills, and 
understandings in Theatre and English Language Arts? 

2.a. What were the intended learning goals for the students in Theatre? 

2.b. What were the intended learning goals for the students in English Language Arts? 

2.c. How was instruction designed to achieve these learning goals? 

2.d. Where do we see evidence of student learning vis-ˆ -vis these goals? 

 

3. To what extent has the program affected student motivation, attitude, and engagement in learning? 
3.a. What changes in student motivation to learn do participants attribute directly to the program? 

3.b. What changes in student attitude toward learning do participants attribute directly to the program? 

3.c. What changes in student engagement in learning do participants attribute directly to the program? 

3.d. What other school programs or initiatives might account for/contribute to these changes? 

 

4. What changes to the program design would increase the effectiveness of its implementation and 
impact moving forward? 

4.a. How can the program design be improved? (logic model, scope, curriculum, structure) 

4.b. How can program implementation be improved? (instruction, administration, logistics) 

 
 

!
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Methods 
 

Participants 

The Year 2 evaluation participants included Center Theatre Group (CTG) program and administrative staff (4), 
CTG teaching artists (5), partner theatre companies (6), classroom teachers (10), school administrators (10), 
school district administrators (3), and 7th grade students (266). Further information about the participants and 
schools is provided below.  

 

Teaching Artists5 

Bernard Addison | George W. Crozier Middle School, John Muir Middle School (BUSD) 
2009-2010 was BernardÕs ninth year with Center Theatre Group.  He has worked extensively as a teaching artist in 
New York with the Lincoln Center Institute, Theatre for a New Audience and the Theatre Development Fund. He 
has also been a teaching artist in the Text Alive! Education program at The Shakespeare Theatre, Washington, 
DC.  Originally from Columbia, South Carolina, he was an Assistant Professor of Theatre at the University of South 
Carolina where he received his bachelorÕs degree.  He holds an MFA in Acting from the University of North 
Carolina at Chapel Hill. 

B.J. Dodge | James A. Foshay Learning Center, John Muir Middle School (LAUSD) 
B.J. has been making theater with youth, students and alumni from CalArts and community-based artists for 19 
years, and has taught at CalArts since 1984.  She teaches with Center Theater Group and has co-designed a 
template for collaboration between CTG and L.A.Õs Best. She also teaches mask, movement and acting for 
California State Summer School for the Arts, is a founding member of the Center for Theatre of the Oppressed 
and Applied Theatre Arts, and a board member of Fringe Benefits, an organization whose mission is to teach 
tolerance through theater making. A student of Suzuki/Viewpoints, she studies with Burning Wheel in Los 
Angeles, and has participated in S.I.T.I. CompanyÕs intensive training summer programs in Los Angeles and at 
Skidmore College. 

Lee Sherman | George Washington Carver Middle School, David Starr Jordan Middle School 
Lee has been teaching at Gary Spatz's The Playground: A Young Actors' Conservatory for the past 5 years, 
coaches children for film/television/commercials, and is a teaching artist for Center Theatre Group.  She has also 
worked for DISNEY as a dialogue coach for the Wizards Of Waverly Place.  Lee takes very seriously the task at-hand 
-- to be able to teach kids skills to cultivate success in acting but more importantly, in life.  She believes 
wholeheartedly that working with kids has allowed her to keep alive and nurture her own Òinner childÓ. 

Paula Weston Solano | Luther Burbank Middle School, Pacoima Middle School 
As a teaching artist, Paula has worked on numerous occasions with Corner-stone Theater Company, California 
State University Summer Arts Program, ASK Theater Projects, Fringe Benefits Alliance, and others.  Her plays have 
been produced by Cornerstone Theater Company, Highways Performance Space and Shakespeare Festival 
LA/Will Power To Youth. Paula holds a BA in Theater from California State University, Long Beach and is currently 
an adjunct faculty member in the Theatre Department at California State Polytechnic University, Pomona. 

Michael Yurchak | John Adams Middle School, Thomas Starr King Middle School 
received an MA in Educational Theater from NYU, and was a teaching artist on Broadway for the Roundabout 
Theater Company and The New Victory Theater.  He currently teaches with Center Theater Group as well as Will 
GeerÕs Theatricum Botanicum and AIA ActorÕs Studio.  Michael has also taught at Vassar College, NYU, UCLA, and 
various high schools and middle schools across the country.  
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Partner Theatre Companies 

Antaeus Company | Luther Burbank Middle School, Pacoima Middle School  
ÒWe strive to keep classical theatre vibrantly alive in ourselves, in our schools and in our community by 
presenting professional productions with a top-flight ensemble company of actors; by training the next 
generation of theater artists in classical performance technique and by sharing the inherently educational value 
of classical theater with our local schools. Antaeus was a Titan who gained strength by touching the Earth. 
Antaeus Company members -- many of whom are familiar to movie and television audiences -- regain creative 
strength by returning to the wellspring of our craft: live theater performances of great classical plays.Ó  
Source: http://www.antaeus.org 

Company of Angels | George Washington Carver Middle School, George W. Crozier Middle School  
ÒHonoring our history as the oldest non-profit professional theater in Los Angeles, Company of Angels produces 
theater that reflects and responds to the richness, diversity, and complexity that is our city. Our Company of 
diverse theater artists fosters mutual learning partnerships with the residents of Los Angeles through artistic 
development opportunities, community building enterprises, and life experiences. Company of Angels develops 
emerging artists, creates new work, and re-envisions theater to entertain new audiences and serve the City of 
Angels.Ó  
Source: http://www.companyofangels.org. 

East L.A. Classic Theatre | James A. Foshay Learning Center, John Muir Middle School (LAUSD)  
ÒEast L.A. Classic Theatre (ECT) is the nationÕs only Latino based Theater Company that offers professionally 
performed Shakespeare adapted for youth in underserved communities of color. ECT also offers children in 
elementary, middle, and high school comprehensive literacy skills, English language development, and 
interpersonal awareness programs as part of the school curriculum and through after-school theater-based 
courses that expose youth to theatre arts in a fun, contemporary, and interactive manner. East L.A. Classic 
Theatre encourages students to be active learners who develop an appreciation of the arts while discovering the 
power of self expression, creativity, and a determination to succeed.Ó 
Source: http://www.eastlaclassic.org 

Knightsbridge Theatre | Thomas Starr King Middle School  
ÒThe Knightsbridge Theatre comprises dedicated, talented individuals sharing a deep, undying respect for the 
performing arts. We explore classical and contemporary plays, musicals, and experimental pieces, encouraging 
an environment of growth and exploration. By embracing the complexity and beauty of the human condition, 
we hope to entertain and inspire change in ourselves and the world around us.Ó 
Source: http://www.knightsbridgetheatre.com 

Los Angeles Theatre Ensemble | John Adams Middle School 
ÒThe Los Angeles Theatre Ensemble is a not-for-profit arts organization dedicated to staging theatre works of 
high artistic integrity while endeavoring to remain broadly accessible and genuinely entertaining. The ensemble 
holds fast in its commitment to strike a balance between providing a venue for emerging artists and veteran 
artists; between the works of new playwrights, and revisiting timely and important classics.  Our ensemble 
nourishes an open artistic affinity where a free-flow of artists, ideas, and philosophical debate keeps us engaged 
in our community and proactive in our pursuit of excellence.Ó 
Source: http://www.latensemble.com 

Theatre Banshee | John Muir Middle School (BUSD) 
ÒTheatre Banshee is a non-profit professional theatre company founded in 1994 in the Los Angeles area. 
Company founders Sean Branney and Leslie Baldwin set out to create live theatre which excites, engages and 
entertains audiences. We believe theatre is a vital part of our cultural landscape, and we're dedicated to making 
outstanding productions accessible to all. While we specialize in the plays and playwrights of Ireland, we seek to 
create drama that illuminates humanity at large.Ó 
Source: http://theatrebanshee.org 
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Participating Schools and Students 

The following table presents the general pre-pilot demographics for the participating schools. Classroom-level 
demographics are not readily available, and the composition of each siteÕs cohort changed to varying degrees at 
each site, as presented in the last column. 

 
 
School/District 

2009 
API 

Ranks 
SR/SSR6 LI7 EL8 

CST-ELA   
Adv/Prof9 

Students 
in MSPP 

Year 1 

Students 
in MSPP 
Year 2 

Cohort 
Retention10 

Adams Middle School, SMMUSD 813 8/8 45% 15% 62% 34 28 77% 
Burbank Middle School, BUSD 809 8/8 37% 7% 57% 28 29 56% 
Carver Middle School, LAUSD 540 1/1 99% 45% 17% 32 25 68% 
Crozier Middle School, IUSD 621 1/1 74% 31% 35% 28 25 28% 
Foshay Learning Center, LAUSD 650 2/7 80% 24% 25% 33 28 100% 
Jordan Middle School, BUSD 811 8/5 27% 8% 67% 29 34 56% 
King Middle School, LAUSD 678 2/5 86% 28% 47% 57 30 90% 
Muir Middle School, BUSD 820 8/5 27% 14% 76% 31 31 48% 
Muir Middle School, LAUSD 576 1/2 78% 36% 17% 20 18 8% 
Pacoima Middle School, LAUSD 649 1/3 100% 30% 38% 33 24 100% 
MSPP SCHOOLS OVERALL 697 -- 65% 24% 44% 325 272 63% 
LOS ANGELES COUNTY -- -- 63% 27% 50% -- -- -- 
STATE AVERAGE  74811 -- 53% 24% 56% -- -- -- 
Sources: http://cde.ca.gov (2008 CBEDS, 2009 API , and 2010 STAR reporting systems), and http://ed-data.k12.ca.us. 

In Year 2, participation in the evaluation required active assent of students and active consent of their parents 
because students would be directly engaged in surveys and focus groups (See consent forms in Appendix B). Of 
the 272 students enrolled in the program, 266 submitted signed parent consent forms for an overall student 
participation rate of 98%. 

 

  

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

6 SR is Statewide Rank (decile ranking among all California middle schools) and SSR is Similar Schools Rank (decile ranking 
among 100 other schools with similar demographics), both with a scale of 1-10. 

7 LI (Low Income) percentage based on eligibility for Free or Reduced-Price Lunch Program. 

8 EL (English Learner) percentage as reported in EdData. 

9 This figure reflects the percentage of 6th grade students scoring Advanced or Proficient on the 2010 California Standards 
Test Ð English Language Arts (CST-ELA). Students scoring Proficient are typically considered to be Òperforming at grade level.Ó 

10 Percentage of students in the Year 2 cohort that had participated in Year 1. These figures are based on information 
provided to CTG staff at the beginning of Year. 
11 Average API for state middle schools only. 
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Profile of Students Entering the Program 

The pre-residency student survey collected information about studentsÕ prior experiences, attitudes, and self-
perceptions relevant to playwriting and school in general. The following bullet points synthesize this 
information and provide a snapshot of the students as they entered the program: 

Prior Experience 

• 57% of the participants were female, while 43% were male. 
• 96% had seen a live stage play. 
• 55% had taken a theatre or drama class. 
• 67% had acted in a play, with 13% having acted in a play outside of school. 
• 26% had worked backstage on a play. 

Incoming Preferences 

• 74% liked watching dramatic shows/movies. 
• 98% liked watching comedy shows/movies. 
• 64% liked going to live stage plays. 
• 59% liked acting. 
• 62% liked writing. 
• 69% liked school. 

Incoming Self-Perceptions 

• 52% identified themselves as a good actor. 
• 77% identified themselves as good at making up stories. 
• 82% identified themselves as creative. 
• 63% identified themselves as a good student. 
• 52% said that their teacher thinks they are a good writer. 
• 46% said that their classmates think they are a good writer. 
• 61% identified themselves as a good writer. 

 

Instrumentation and Procedures 

This section presents the data collection methods, describes the procedures used with each method, and reports 
participation and response rates. The instruments are included as appendices to this report. 
 

Program Documentation Review 

Throughout the pilot, CTG staff has provided the evaluator with a series of documents that described the history, 
purpose, goals, curriculum, content standards, staffing, logistics, and internal meeting notes related to the 
program. In Year 2, the documentation also included the teaching artistsÕ field notes from Pre-Residency 
Observation Protocol (Appendix C), which totaled 21 observations across the 10 sites. These collective program 
documents informed the design, implementation, analysis, and write up of the evaluation. 

 

Program Leadership Consultations 

Informal interviews and ongoing communication were conducted with CTG staff members Leslie Johnson, 
Director of Education and Outreach, and Traci Cho, Director of School Partnerships, of CTG throughout the 
evaluation process. The purpose of this communication was to clarify the evaluatorÕs understanding of the 
program structure, content, and context in order to ensure that the evaluation design, implementation, and 
analysis were relevant and accurate.!
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Residency Observations Protocol (Appendix D) 

Residency observations were increased in Year 2, with 9 observations conducted across three participating sites, 
totaling approximately 11 hours of direct observation and field notes conducted over the course of the 
residencies. The field notes were framed by the theories presented in the Theoretical Context section of this 
report, and gathered evidence of teaching and learning within the identified content standards and their 
understanding of key playwriting concepts, as well as evidence of student motivation, attitude, engagement, 
and self-efficacy.  

 

Student Pre/Post-Residency Survey (Appendix E) 

This survey was designed to capture pre- and post-residency information from participating students regarding 
their prior personal and academic experience with plays and playwriting, their attitudes toward playwriting, 
writing, and school in general, and their knowledge of key concepts in playwriting and English Language Arts. 
The survey was introduced and administered in the classroom by CTG program staff at the opening and 
conclusion of each residency. The survey was entirely quantitative, and the results were entered into SPSS by the 
evaluator for statistical analysis.  

A composite indicator called Òplaywright self-conceptÓ was created for the purpose of analyzing the results of 
the survey and is based on studentsÕ level of agreement with the following six statements: 1) I think I am a good 
writer. 2) I think I am a good at making up stories. 3) I think I am creative. 4) My teacher thinks I am a good writer. 
5) My classmates think I am a good writer. 6) I like writing. All six statements are weighted equally.  

The following table presents response rates for the student pre and post surveys: 

 
Student Pre- and Post-Residency Survey Response Rates 
School Completed 

Pre Survey 
Completed 
Post Survey 

Completed Both Surveys 

Adams Middle School, SMMUSD 26/27 96% 25/27 93% 24/27 89% 
Burbank Middle School, BUSD 27/28 96% 27/28 96% 26/28 93% 
Carver Middle School, LAUSD12 22/25 88% 0/25 0% 0/30 0% 
Crozier Middle School, IUSD 24/25 96% 24/25 96% 23/25 92% 
Foshay Learning Center, LAUSD 27/27 100% 24/27 89% 24/27 89% 
Jordan Middle School, BUSD 30/32 94% 32/32 100% 30/32 94% 
King Middle School, LAUSD 29/30 97% 30/30 100% 29/30 97% 
Muir Middle School, BUSD 31/31 100% 29/31 94% 29/31 94% 
Muir Middle School, LAUSD 17/17 100% 16/17 94% 16/17 94% 
Pacoima Middle School, LAUSD 24/24 100% 21/24 88% 21/24 88% 

Overall Percentages 257/266 97% 228/266 86% 222/266 83% 
Note: The denominators in this table reflect the number of students participating in the evaluation (i.e., 266 students 
 submitted signed parent consent forms), rather than the full number of students participating in the program.  

In order to minimize the potential for biased results due to missing responses or missing surveys, pairwise 
deletions were made prior to statistical analysis. This is the process of removing from the data set discrete pairs 
of variables for which a person had missing data on either the pre or post survey. Pairwise deletion helps to 
address the problem of missing data while retaining as much valid data as possible, and this approach was 
deemed appropriate because the total percentage of missing data was low. A comparison of the pairwise 
descriptive statistics was conducted to rule out bias due to pairwise deletion. 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

12 Carver Middle School went off track before the post-residency survey could be administered. This scheduling error will be 
corrected in the administration of future surveys, as appropriate. 
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Student Focus Group Protocol (Appendix F) 

The purpose of the focus group was to better understand the impact of the residencies on student knowledge, 
skills, understandings, attitudes, motivation, and engagement in learning in Theatre and English Language Arts. 
The evaluator conducted one focus group at each of the three observation sites near the end of the residency. 
Each focus group included 6 participants (18 total), who were selected by the teaching artist and classroom 
teacher to represent the range of students in their class. The same protocol was used with each group, and 
included seven open-ended questions that captured studentsÕ perspectives on their learning, their playwright 
self-concept, perceived differences between Year 1 and Year 2, and suggested program improvements. 

  

Review of Student Work Products 

Student work products from the residencies were reviewed along with observation field notes for evidence of 
knowledge, skills, and understandings related to the curriculum and the identified content standards in Theatre 
and English Language Arts. Each of the 10 participating sites was invited to submit examples of work from three 
students. Work samples were submitted for 24 students across 7 sites for a 70% submission rate, up from 33% in 
Year 1. 

 

Educator Post-Residency Survey (Appendix G) 

The purpose of this online survey was to collect post-residency perspectives of participating teaching artists and 
classroom teachers, as well as school and district administrators involved with the program. The survey included 
quantitative and qualitative items, and was available online for approximately one month (mid-May to mid-
June), to accommodate the staggered end dates of the residencies. Response rates for this survey are presented 
below: 

# Teaching Artists (5 of 5)   100% response rate 
# Classroom Teachers  (8 of 10)    80% response rate 
# School Administrators (9 of 10)    90% response rate 
# District Administrators (1 of 3)   33% response rate  
                                OVERALL    82% response rate 

 

Interpretation Workshop 

On July 5, 2011, four CTG staff members and one teaching artist convened at the CTG offices to review the 
preliminary results of the study. The evaluator presented the data and facilitated a discussion of the context and 
implications of the results.  The questions and feedback from the group informed follow-up data analysis and 
the interpretation of the results in the Conclusions and Recommendations. 

! !
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Results 
The results of the study are synthesized here from the variety of data collection methods that were 
implemented. Quantitative data, qualitative data, and content analysis for individual methods are presented in 
Appendices H through J of this report. 

 

Comparison of Key Quantitative Results by School 

School 
Cohort 

Retention13 

% of Students 
Completing 

Plays 

% Change  
in Concept 

Knowledge14 

% Change  
in Playwright 

Self-Concept15 

Adams Middle School, SMMUSD 77% 89% 19% 3% 

Burbank Middle School, BUSD 56% 100% 18% 4% 

Carver Middle School, LAUSD16 68% 80% -- -- 

Crozier Middle School, IUSD 28% 96% 21% 8% 

Foshay Learning Center, LAUSD 100% 93% - 9%17 5% 

Jordan Middle School, BUSD 56% 88% 17% 4% 

King Middle School, LAUSD 90% 90% 14% 0% 

Muir Middle School, BUSD 48% 100% 18% 2% 

Muir Middle School, LAUSD 8% 100% 0% 2% 

Pacoima Middle School, LAUSD 100% 100% 3% 7% 

Overall Program Average 63% 93% + 12%* + 4%* 

* This growth is statistically significant (p<.05). 
 
The overall percentage of Year 2 student participants who had participated in Year 1 was 63%. Cohort retention 
was inconsistent across the sites, with a high of 100% at Pacoima, and a low of 8% at Muir in LAUSD.  

The percentage of participating students who completed one-act plays in Year 2 was 93%, with a high of 100% 
completion at four residency sites, and a low of 80% completion at one site.  

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

13 Percentage of students in the Year 2 cohort that had participated in Year 1. These figures are based on information 
provided to CTG staff at the beginning of Year 2. 
14 Content Knowledge is gauged by the percent of correct responses on the Theatre and English Language Arts vocabulary 
section the Student Pre/Post-Residency Survey (23 items). 

15 Playwright Self-Concept is a composite indicator based on studentsÕ level of agreement with the following six statements: 
1) I think I am a good writer. 2) I think I am a good at making up stories. 3) I think I am creative. 4) My teacher thinks I am a 
good writer. 5) My classmates think I am a good writer. 6) I like writing. All six 5-point statements were weighted equally and 
combined to create a 30-point scale. It is important to note that the pre-residency Playwright Self-Concept scores were high, 
leaving little room for improvement in Year 2. 
16 Pre-post comparisons are not available for Carver Middle School (LAUSD) because the participating class went off track 
before the post-survey could be administered. 
17 It is unclear why students at this site scored lower on the post-test with regard to their knowledge of playwriting terms.  
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StudentsÕ playwriting concept knowledge increased by 12% overall, with a high of 21% increase at one site, and 
a low of 9% decrease at another.  Playwriting concept knowledge was gauged by the percentage of correctly 
defined playwriting terms, and these results are statistically significant at the p<.05 level. 

Across the residencies, studentsÕ positive perception of themselves as playwrights increased (based on six 
factors, see footnote 15 below). These survey-based results at individual sites ranged from no change to an 8% 
increase. There was no site at which studentsÕ self-perceptions decreased. 

While the studentsÕ overall growth in both playwriting concept knowledge and playwright self-concept was 
statistically significant, there was not a significant difference between new and returning students when it came 
to these results. 

 

Evidence of Standards-Aligned Instruction and Learning in Theatre18 

In Year 2, the CTG staff pre-identified content standards in Theatre that would be directly addressed through the 
programÕs written curriculum and instruction during the residencies. The following table presents evidence of 
student learning in relationship to these standards that was observed by the evaluator across the data collection 
methods. 

7th Grade Theatre Standards 
Targeted in Year 2 

Synthesis of Evidence Across Methods 

Use the vocabulary of theatre, such 
as playwright, rehearsal, dress 
rehearsal, run-through, and cold 
reading, to describe theatrical 
experiences. 

• 20% of teaching artists rated this standard a Key Focus of instruction, and 
60% reported that it was Explored.  

• 29% of responding teachers rated this standard a Key Focus of instruction, 
and 29% reported that it was Explored. 

• Residency observations indicate that the teaching artists and classroom 
teachers modeled the appropriate use of theatre vocabulary, and that the 
students used theatre terms regularly throughout the program. 

• Overall student survey results indicate a statistically significant 
improvement in playwriting concept knowledge, however students 
correctly defined only half of the key terms at the end of the residency. 

• Students used theatre terms consistently and correctly in the context of 
the focus groups. 

• Students used theatre terms consistently and correctly in the context of 
their work products (e.g., observations, portraits, and scripts). 

! !

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
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18 California Department of Education, 2001. 
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7th Grade Theatre Standards 
Targeted in Year 2 (continued) 

Synthesis of Evidence Across Methods 

Identify dramatic elements within 
a script, such as foreshadowing, 
crisis, rising action, catharsis, and 
denouement, using the vocabulary 
of theatre. 

• 60% of teaching artists rated this standard a Key Focus of instruction, and 
40% reported that it was Explored. 

43% of responding teachers rated this standard a Key Focus of instruction, 
and 29% reported that it was Explored. 

• Students were observed reading, listening to, and analyzing the work of 
published playwrights, their peers, and their own work throughout the 
residencies. In the process, they identified dramatic elements within the 
scripts, including inciting incident, conflict, rising action, climax, and 
denouement.   

• Focus group participants described the process of identifying dramatic 
elements in the plays of others, and developing these elements in their 
own work. 

• Student work products exhibit an understanding of dramatic elements 
within a script through written treatments for The House of Bernarda Alba 
and for their own plays. 

Use improvisation in rehearsal to 
discover character and motivation. 

• 0% of teaching artists rated this standard a Key Focus of instruction, and 
20% reported that it was Explored. 

• 14% of responding teachers rated this standard a Key Focus of instruction, 
and 29% reported that it was Explored. 

• Observations indicate that while the residencies did not include rehearsal, 
per se, improvisational theatre games and writing exercises were used to 
help the students develop character and motivation in their plays.  

• Teaching artists and students discussed how the improvisational theatre 
games were an analog for improvisation in the writing process, and 
students were encouraged to carry the Òyes, andÓ concept of 
improvisation forward in developing their work. 

• Focus group participants described using music as the inspiration for 
improvisational writing. 

Create characters, environments, 
and actions that exhibit tension 
and suspense. 

• 60% of teaching artists rated this standard a Key Focus of instruction, and 
40% reported that it was Introduced. 

• 50% of responding teachers rated this standard a Key Focus of instruction, 
and 50% reported that it was Explored. 

• This standard was evident in instruction through improvisational theatre 
games and writing exercises. 

• Focus group participants cited the development of characters, plot, and 
environment as key areas of learning in Year 2, and noted that analyzing 
The House of Bernarda Alba contributed to their understanding of how to 
create conflict in their own plays.  

• Student work products consistently reflect the development of conflict, 
tension, and suspense in their plays. 

 

!  
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Evidence of Standards Aligned Instruction and Learning in English-Language Arts19 

In Year 2, the CTG staff pre-identified content standards in English-Language Arts (ELA) that would be directly 
addressed through the programÕs written curriculum and instruction during the residencies. The following table 
presents evidence of student learning in relationship to these standards that was observed by the evaluator 
across the data collection methods. 

7th Grade English Language Arts 
Standards Targeted in Year 2 

Synthesis of Evidence Across Methods 

Analyze characterization as 
delineated through a character’s 
thoughts, words, speech patterns, 
and actions; the narrator’s 
description; and the thoughts, 
words, and actions of other 
characters. 

• 60% of teaching artists rated this standard a Key Focus of instruction, and 
20% reported that it was Explored. 

• 86% of responding teachers rated this standard a Key Focus of instruction, 
and 14% reported that it was Explored. 

• Students were engaged in improvisational dialogue writing exercises in 
which two and then three distinct characters were developed. Students 
then discussed how they created a unique voice and perspective for each 
character. 

• Focus group participant described developing multiple characters this 
year, including a clear protagonist and antagonist. They also described the 
value of the observations and portraits that they used in the early stages 
of the process. 

• Students work products demonstrate their understanding of 
characterization in the form of portraits, treatments, dialogue, actions, and 
stage directions. 

Identify topics; ask and evaluate 
questions; and develop ideas 
leading to inquiry, investigation, 
and research. 

• 0% of teaching artists rated this standard a Key Focus of instruction, and 
60% reported that it was Explored. 

• 43% of responding teachers rated this standard a Key Focus of instruction, 
and 29% reported that it was Explored. 

• Students were observed in the process of identifying topics for their plays, 
often drawing upon personal or autobiographical experiences that were 
developed into plots, settings, and characters.  Students also raised 
questions for one another about their plays, and evaluated the relevance 
of those questions and their answers to the revision process. 

• Focus group participants described using direct observation and 
portraiture to develop ideas for characters and subsequent plots. 

• Students work products demonstrate the investigation and development 
of ideas through a variety of writing exercises, including observations, 
portraits, treatments, and script drafts. 

! !

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

19 California Department of Education, 1997. 
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7th Grade English Language Arts 
Standards Targeted in Year 2 
(continued) 

Synthesis of Evidence Across Methods 

Revise writing to improve 
organization and word choice 
after checking the logic of the 
ideas and the precision of the 
vocabulary. 

• 60% of teaching artists rated this standard a Key Focus of instruction, and 
20% reported that it was Explored. 

• 57% of responding teachers rated this standard a Key Focus of instruction, 
and 29% reported that it was Explored. 

• 7 of the 15 sessions in the program were focused on the revision process, 
including 4 reading sessions with the professional actors and the 
accompanying critiques. During these seven sessions, it was clearly 
evident that students were actively engaged in both offering and 
receiving constructive criticism, and applying that feedback to improve 
their work. 

• Focus group participants cited the revision process as a key learning area 
this year. They described learning to give constructive feedback and an 
understanding that the more specific they could be in their feedback, the 
more helpful it was to their peers. 

• Student work products show clear evidence of the progression of drafts of 
their scripts, with attention to improving the clarity of meaning through 
structure and word choice. 

Write fictional or autobiographical 
narratives:  

(a) develop a standard plot line 
(having a beginning, conflict, 
rising action, climax, and 
denouement) and point of view; 

(b) develop complex major and 
minor characters and a definite 
setting;  

(c) use a range of appropriate 
strategies (e.g., dialogue; suspense; 
naming of specific narrative 
action, including movement, 
gestures, and expressions). 

• 60% of teaching artists rated this standard a Key Focus of instruction, and 
20% reported that it was Introduced. 

• 71% of responding teachers rated this standard a Key Focus of instruction, 
and 29% agreed that it was Explored. 

• Students were observed developing both autobiographical and fictional 
narratives, engaging in writing exercises and discussions geared toward 
the development of plot, setting, and characters. In particular, students 
were engaged in the development of conflicts among their characters to 
make their plays engaging. 

• Focus group participants described the development of character, plot, 
conflict, and setting as key areas of learning this year.  

• Students work products demonstrate their application of this standard in 
the development of standard plot lines, major and minor characters, a 
definite setting, and the use of dialogue, conflict, and suspense in their 
plays. The students also concisely described movement, gestures, and 
expressions through the stage directions in their scripts. 

 

!  
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Evidence of Student Understanding 

During residency observations, evidence of student understanding was collected within the theoretical 
framework of the Six Facets of Understanding (Wiggins & McTighe, 2005). Evidence from the student focus 
groups and survey results is also interpreted through this framework in the table below, as appropriate. 

Facets of Understanding Synthesis of Evidence Across Methods 

Explanation • Students demonstrate frequent and appropriate use of playwriting terminology in 
class discussions (e.g., character, protagonist, antagonist, inciting incident, climax, 
monologue, critique, revision).  

• Teaching artists model appropriate use of terms in context, and clarify/reinforce 
the definitions in the course of regular discussions. 

• Students explain the terms and clarify their definitions and application through 
discussions and repetition. 

• Students use playwriting terms appropriately in describing their learning 
experiences in the program. 

Interpretation • Students effectively analyze character motivations and actions in published plays, 
peer work, and their own work. 

• Students effectively discern and articulate overt and subtle meanings in published 
plays, peer work, and their own work. 

• Students describe how engaging in the analysis and interpretation of The House of 
Bernarda Alba informed their understanding and use of playwriting strategies. 

Application • Students use playwriting strategies and skills (e.g., observation, improvisation, 
development, critique, revision, script formatting conventions). 

• Students use relevant English Language Arts skills (e.g., spelling/grammar, 
persuasive writing, story development, revision). 

• Students describe actively engaging in the playwriting process, including various 
strategies and assignments of development, critique, and revision. 

Perspective • Students develop their charactersÕ motivations and actions based on improvisation 
exercises, direct observations, and portraits. 

• Students analyze, infer, and articulate character motivations and related actions 
the published, peersÕ, and their own works. 

• Students observe and articulate how a professional actorÕs interpretation of their 
work can amplify or change its intended meaning, and then feed this back into the 
revision process with regard to both writing and stage direction. 

• Students refer to character development as a key learning area in Year 2, including 
using observations and portraits in developing their charactersÕ ÒbackstoriesÓ and 
motivations. 

! !
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Facets of Understanding 
(continued) 

Synthesis of Evidence Across Methods 

Empathy • Students exhibit empathy when engaging in the emotional development of their 
characters, particularly characters based upon real people in their lives (e.g., 
parents, siblings, friends). 

• Students engage in peer discussions about how they are experiencing the 
playwriting process, expressing empathy in collaborative problem solving, and 
celebrating one anotherÕs successes. 

• Students report increased empathy and camaraderie with peers through 
ensemble-building activities, peer collaboration, and peer critique, and simply the 
duration and amount of time together in the program. 

Self-Knowledge • Students engage in writing exercises that are rooted in personal reflection and 
experience as the springboard for character and plot development. 

• Students engage in ongoing self-evaluation of their writing throughout the 
playwriting process, identifying strengths and areas for improvement. 

 

 

!  
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Evidence of Motivation in Instruction and Learning 

Motivation data were collected through residency observations, student surveys, and educator surveys. The 
following table presents the motivation results through the lens of the theoretical constructs that framed this 
part of the study (see the Introduction for an overview of these constructs). 

Constructs Factors Synthesis of Evidence Across Methods 

Developing 
Motivation  
to Write  
(Bruning & Horn, 
2000) 

Nurturing Functional 
Beliefs About Writing 

• Students expressed a sense of understanding Òthe playwriting 
process,Ó and having a Òprocess that can help me with my writing.Ó 
Students were consistently referred to as playwrights. 

• StudentsÕ sense of self-efficacy with playwriting increased during 
the program, as evident in their overall increased level of 
agreement with the Playwright Self-Concept indicators. 

• Focus group participants indicated that the program has made 
them more interested in writing, both within and beyond the 
context of the program. Students expressed that they see 
themselves as writers. 

Fostering Student 
Engagement Through 
Authentic Writing 
Goals and Contexts 

• Students were engaged in authentic playwriting processes, 
including observation, portraiture, and treatments; the 
development of plot, settings, and characters; and a critique and 
revision process that includes readings of their work by professional 
actors.  

• Students were encouraged to write about topics of personal 
interest, including the development of plots and characters from 
personal observations and portraits. 

• Focus group participants described using their daily lives as 
inspiration for writing, and expressed the sense that they were 
writing for themselves in the context of the residency. 

Providing a Supportive 
Context for Writing 

• Teaching artists encouraged students to identify and seek out the 
kind of environment inspires their writing. 

• Teaching artists and teachers circulated to provide small group and 
individual support to the students during work sessions. 

• Focus group participants described the value of the writing 
exercises and assignments that preceded and informed the 
development of their plays. 

• Focus group participants described feeling supported by their 
peersÑ that they had come to know each other and do not worry 
about being judged by their peers.  

Creating a Positive 
Emotional 
Environment 

• Students were regularly engaged in opening check-ins and theatre 
games that set the tone for the residency sessions and facilitated 
studentsÕ positive mood and ability to get down to work. 

• Focus group participants described a sense of ease and openness 
among the peers in their cohorts, and cited the relationship-
building benefits of the theatre games. 

• Students also remarked that they had learned to provide 
constructive feedback to their peers. 
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Constructs 
(continued) 

Factors Synthesis of Evidence Across Methods 

StudentsÕ  
Self-Efficacy 
and  
Self-Perception 
in Writing 
(Bandura, 1986) 
(Pajares, 2003) 
(Bottomley, et al., 
1998) 

Interpreted/Perceived 
Progress 

• Assessment of student work varied from site to site, so evidence of 
interpreted progress (i.e., grades) in unavailable. 

• The percentage of students who agreed with the statement ÒI am a 
good writerÓ increased by 15%. 

• Focus group participants expressed the belief their writing has 
improved over the course of the program. 

Observational 
Comparisons 

• The student surveys did not include observational comparison 
items, as it was determined that asking students to compare their 
work with that of their peers contradicted the ensemble-building 
goal of the program. 

• The back-to-back reading of student work by the actors inherently 
generated observational comparisons among the students. In some 
cases, a strong play would energize the group with a collective 
sense of pride in the playwright; other times it seemed to inhibit 
student engagement, perhaps by creating a collective sense of 
inferiority.  

• In general, students rallied to provide constructive feedback and 
support to their peers who were struggling with their plays, and 
students with strong plays did not gloat. 

Verbal/Social Feedback 

• The percentage of students who agreed with the statement ÒMy 
teacher thinks I am a good writerÓ increased by 14%. 

• The percentage of students who agreed with the statement ÒMy 
classmates think IÕm a good writerÓ increased by 10%.  

• One focus group participant described striving to impress the 
teaching artist with his work; that the teaching artistÕs approval 
represented a higher standard. 

• One student praised a peer for taking a risk and writing about a 
ÒdepressingÓ subject, when most others in the cohort had opted for 
comedic storylines. 

Psychological States 

• Students generally exhibited nervous behaviors in anticipation of 
the first reading session with the professional actors. This sense of 
anxiety was somewhat stronger in new students, as the returning 
students had experienced the readings in Year 1. The anxiety 
typically transformed into a degree of self-confidence and pride by 
the end of the reading due to their work being Òbrought to life.Ó 
Students commonly expressed that their piece was more successful 
than they expected. 

• Another example of the impact of psychological state was when 
one student was the subject of her classmateÕs play. During the 
reading, she exhibited overt signs of embarrassment, and drew 
attention to herself and away from the professional actors with her 
behavior. 
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Constructs 
(continued) 

Factors Synthesis of Evidence Across Methods 

StudentsÕ  
Motivational 
Goals 
(Dowson & 
McInerney, 2003) 

Mastery 

• Students were motivated by the desire for understanding and 
competence during the critique and revision process, as evident in their 
asking clarifying questions, and their active acceptance and application 
of feedback.  

• For example, one student who was dissatisfied with her play well into 
the process asked if she could start a new play idea. The teaching artist 
encouraged her to follow through on her first play before attempting 
the second idea. The student arrived in class on the day of the readings, 
delighted to tell the teaching artist that she had completed both her 
first play and her second play. 

Performance 

• Focus group participants expressed that they were less motivated by 
grades and teacher approval in the context of the residency, and that 
writing for themselves and their audience were more important. 

• It is important to note that not all teachers formally assessed studentsÕ 
work in the residency, which may have contributed to this not being a 
motivating factor. 

Work Avoidance 

• Teaching artists expressed that students whose plays received a strong 
positive response from peers during the initial reading by actors were 
less motivated to revise their work because they perceived that it was 
Ògood enough.Ó  

Social Affiliation 

• Evidence from observations and focus groups suggests that students 
were motivated by social affiliation with their cohort in the playwriting 
program.   

• In one cohort with 100% retention from last year, the focus group 
participants spoke at length about the social and emotional value of 
belonging to their cohort, of the ease and openness they feel together, 
and that the ensemble-building aspects of Year 1 created lasting bonds 
that extend beyond the context of the residency. 

• Some focus group participants expressed that students outside the 
program were envious of their participation in the cohort, while others 
expressed envy of their peers outside the program who were engaged 
in other learning experiences. 

Social Approval 
• It was evident in observations and focus groups that students were 

motivated by the approval of their work by the teaching artist, peers, 
and the professional actors. 

! !
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Constructs 
(continued) 

Factors Synthesis of Evidence Across Methods 

StudentsÕ  
Motivational 
Goals 
(Dowson & 
McInerney, 2003) 

Social 
Responsibility 

• There was an observed sense of social responsibility to the cohort 
during opening check-ins, theatre games, and small group reading of 
peer work. Students appeared to understand that in order for the 
process to succeed, they needed to be fully present and engaged. 

• Students appeared to be motivated by social responsibility in 
completing the drafts of their plays in time for the scheduled readings 
by the professional actors. They wanted their plays to be among the 
body of work that was read and critiqued. 

Social Status 

• Observations and teacher comments indicate that certain students who 
were typically shy or withdrawn in class received a boost in social 
standing as a result of their playwriting successes. The playwriting 
process revealed hidden talents in some, and vulnerabilities in others.   

Social Concern 

• There was a sense of social concern expressed in students wanting their 
peers to be successful playwrights. Students took seriously their role in 
providing specific, constructive feedback to their peers, in part because 
they wanted their peers to do the same for them. 

• This yearÕs evaluation did not study the collaborative playwriting that 
took place at three sites. Because collaborative playwriting will be 
implemented across the sites in Year 3, it may be possible to track 
evidence of social concern (i.e., the desire to achieve in order for others 
to achieve). 

!

The synthesis of results in the preceding section is intended to highlight patterns and themes that emerged 
form the data, and to frame them in terms of research constructs that are relevant to the middle school 
playwriting education context.  

The full set of data is included in the Appendices of this report, and provides a more intimate ground-level 
perspective on the bird-eye view presented here. These overarching themes have been further distilled into 
conclusions and recommendations section that follows. 
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Conclusions & Recommendations 
 

This section presents the conclusions about the implementation and impact of the Middle School Playwriting 
Program in Year 2, as framed by the research questions that guided the study. 

 

1. To what extent has the program been implemented as intended in the pilot phase?  

• All intended program activities were completed across the 10 sites. These activities included team building 
sessions among teaching artists and classroom teachers, pre-residency observations by the teaching 
artists, ongoing planning and coordination between teaching artists and their sites, implementation of 
the residency curriculum and related assignments with students, and reading sessions with professional 
actors from local partner theatre companies, and the forthcoming culminating Middle School Summit 
(scheduled for October 6, 2011). 

• There was increased consistency from site to site with regard to the standards-aligned content, 
instructional strategies, and assignments that were pursued with the students. The new written 
curriculum created a consistent foundation for the instruction provided across the sites. The curriculum 
addressed the need for clearer learning objectives and alignment to state content standards expressed by 
participating classroom teachers in Year 1. As appropriate, individual teaching artists were able to make 
adjustments that addressed the unique contextual needs of students and their classroom teachers at each 
site. 

• Students engaged in individual and collaborative playwriting. Students completed individual original 
plays at 7 of the 10 sites, and students at the remaining 3 sites were engaged in collaborative playwriting 
at the discretion of the teaching artist. This collaborative approach evolved from needs at those sites, and 
resulted in the benefit of increased time for readings and critiques. As a result, the program is considering 
pursuing collaborative playwriting with all students in Year 3. 

• Teaching artists implemented instructional strategies that motivated students to write. Evidence was 
collected across a variety of observations and surveys indicating that the teaching artists nurtured 
studentsÕ functional beliefs about writing, fostered engagement through authentic writing goals and 
contexts, provided a supportive environment for writing, and created a positive emotional environment.  

• Retention of student cohorts was inconsistent from Year 1 to Year 2. The original program intention of 
working with the same cohort of students for all 3 years turned out to be challenging. Leadership 
transitions, staffing changes, student transience, and scheduling priorities at the school sites resulted in a 
population of 63% returning students to 37% new students in Year 2. The highest retention rate was 100% 
at Pacoima, and the lowest was 8% at Muir (LAUSD). This had practical implications for the teaching artists 
with regard to ensemble building, and may have had other qualitative impacts on residency 
implementation. 

 

!  
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2. To what extent has the program had the intended impact on student knowledge, skills, and  
      understandings in Theatre and English Language Arts? 

• 93% of participating students completed 5-minute one-act plays, the culminating assignment of the 
residencies.  

• Students made statistically significant gains in playwriting concept knowledge, as measured by the 
number of correct responses when matching relevant playwriting terms with their definitions. 
Comparison of student knowledge of 23 key concepts before and after the residency showed that, on 
average, students scored 12% higher after the residency (p <.05).  There is room for growth in concept 
knowledge, with the average post-residency score of 50% correct. The concepts that students made the 
most improvement on were those used most frequently in class discussions by both the teaching artist 
and students, as observed during the residency sessions (i.e., antagonist, conflict, monologue, motivation, 
playwright, protagonist, revision, setting/environment, and stage direction). These terms are also most 
closely associated with the standards that both teaching artists and teachers rated as a Key Focus of the 
residencies this year. 

• New and returning students made comparable gains in playwriting concept knowledge. No statistically 
significant differences were found between those who participated in the program in Year 1 and those 
who were new to the program in Year 2. 

• Students demonstrated knowledge and skills inherent to the targeted content standards in Theatre, 
including the use of theatre vocabulary (detailed above); identifying dramatic elements within a script; 
using improvisation to develop character and motivation, and creating characters, environments; and 
actions that exhibit tension and suspense. Evidence collected from students, teaching artists, and teachers 
suggests that the most focused area of student learning was in the development of characters. 

• Students consistently demonstrated knowledge and skills inherent to the targeted content standards in 
English-Language Arts, including analyzing characterization; identifying, researching, and developing 
ideas; revising writing to improve organization and word choice; and writing fictional or autobiographical 
narratives including plot, characters, and dramatic elements. Students, teaching artists, and teachers 
agreed that the areas of intense focus were in characterization and revision. 

• Students gained deeper understanding and appreciation of the playwriting process overall and, in 
particular, the critique/revision process. Students were immersed in a cycle of critique and revision that 
provided them with an authentic sense of motivation and reward that went above and beyond the 
content of the standards. They learned to strike a balance between writing for themselves and writing for 
their audience. Teaching artists commented on how committed the students became to the revision 
process, and both students and teachers reflected on the transformative power of the readings of student 
work by the professional actors from the local partner theatres.  

• Students demonstrated an enhanced understanding and application of playwriting conventions. In Year 2, 
there was greater consistency and clarity among student work products with regard to the basics of 
formatting and organizing their scripts. The studentsÕ final plays consistently demonstrated the use of 
dramatic elements such as conflict, rising action, climax, and denouement. 

 

!  
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3. To what extent has the program affected student motivation, attitude, and engagement in learning? 

• StudentsÕ self-concept as playwrights increased by a statistically-significant 4% overall, as measured by 
pre- and post-residency results on the Playwright Self-Concept scale, original to this study. The scale 
aggregates student responses to six measures related to self-efficacy, self-image, and confidence in 
relationship to playwriting. Students started Year 2 with an overall positive Playwright Self-Concept and 
while returning students came in with a slightly higher self-concept (.47 points), it was not a statistically 
significant difference. The gains in self-concept indicate that the program does have affective benefits in 
addition to the academic benefits noted previously, and improvement in student self-concept was the 
primary affective change noted by teaching artists and teachers. 

• Students demonstrated and reported increased engagement, focus, and perseverance in the playwriting 
process. In the absence of standardized assessments and grading, students were largely motivated by 
social feedback and approval during the residencies, as evident in observations, focus groups, and 
surveys. In addition to this feedback, students exhibited a range of academic and social motivations, most 
notably their desire for understanding and competence with playwriting, as well as a desire for social 
affiliation, social responsibility, and social concern related to their membership in the ensemble.  

• Students expressed a growing sense of camaraderie, trust, and ease with their classmates in the program. 
Despite the high proportion of new students in Year 2, the powerful grounding force of the cohort was 
sustained and, in some cases, deepened and expanded. Students cited the duration of the program and 
the ensemble-building theatre games as contributing factors in their deepening sense of community. 
Evidence also suggests that effective, successful engagement in peer critique reinforced positive trusting 
relationships among the students.  

 

4. What changes to the program design would increase the effectiveness of its implementation and  
      impact moving forward? 

• Maintain the balance of program structure and adaptability. In Year 1, school partners expressed the 
need for greater transparency and focus with regard to content standards addressed by the program. 
That was achieved in Year 2 through the development of a more explicit 15-lesson curriculum. Even 
within this new structure and expectations, it was important to maintain the flexibility for individual 
teaching artists to adapt to the unique needs of each site. One positive outcome of this flexibility was the 
identification of collaborative playwriting as successful instructional approach at three sites, and a key 
new strategy across the program for Year 3. 

• Increase opportunities for ensemble building, collaboration, and active engagement beyond writing. 
Though the Middle School Playwriting Program is not designed or intended to teach acting to the 
students, focus group participants expressed a strong interest in returning to some of the theatre games 
from Year 1. They understood that Year 1 had more theatre games in order to establish trusting 
relationships, and they appreciated what they gained from the more intensive writing experience of Year 
2. That said, they missed the engagement and energy of those games. Also in this vein, students 
expressed an interest in reading aloud their own and peersÕ works more often as part of the critique and 
revision process, making the case that it would be both fun and useful.  

• Evaluate and address the impact of cohort attrition more explicitly. The Middle School Playwriting 
Program set out with the ideal of engaging the same cohort of students for three years. However, it 
proved difficult for schools to maintain the student cohort from Year 1 to Year 2. The evaluation found 
that CTG and the teaching artists have a desire to maintain cohort ÒintegrityÓ, while some school partners 
questioned the need to maintain the cohorts at all. School partners did recognize the benefits of the 
multiyear format in academic terms of the progression and continuity of content and skills from year to 
year, and the possibility of reaching a higher level of playwriting sophistication and rigor. In addition to 
recognizing these academic benefits, teaching artists also value cohort retention for its positive impact on 
trusting relationships and emotional growth within the ensemble. There is strong evidence from the 
students themselves that the multiyear format has had a very positive impact on the camaraderie, 
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confidence, and trust that they feel in one anotherÕs company. The good news is that, despite the high 
turnover in students this year, new students did not appear to have a disadvantage compared with 
returning students on quantitative measures in the study. This is likely due to adaptations made by the 
teaching artists to get all students up to speed, and suggests that participation in all 3 years of the 
program, while ideal, may not be as critical as originally thought. It may be worthwhile to conduct a more 
direct investigation of the impact of cohort attrition on instruction and impact in Year 3. 

• Emphasize consistent, focused use of playwriting terminology across the residencies. While the increase in 
studentsÕ playwriting concept knowledge was statistically significant, there is room for growth, as 
students correctly identified only about half of the theatre terms on the post-residency survey. It is 
important to note that, despite these moderate paper-and-pencil results, evidence suggests that students 
consistently used several of the terms correctly in the context of the residencies. It was observed that 
individual teaching artists used and defined the terms slightly differently, and in some cases substituted 
less formal terminology. The nature of the curriculum and process meant that certain terms received more 
Òair timeÓ than others, so it may also be the case that the list of key terms identified at the outset of Year 2 
was unrealistically broad. Evidence supports that the terms that most students defined correctly were 
those most closely related to the In light of these various considerations, it is suggested that a more 
focused list of terms be identified for Year 3, and that more consistent definition, repetition, and checking 
for understanding could improve studentsÕ knowledge and application of these concepts. 

• Identify and implement strategies to further advance studentsÕ self-concept as playwrights. There is a 
growing body of research in the field suggesting that studentsÕ writing self-concept is one of the key 
factors in writing achievement. Student focus group participants articulated that their perception of 
themselves as writers is improving as a result of the program in terms of confidence and comfort level, 
and these assertions are supported by the overall increase in studentsÕ Playwright Self-Concept. While 
studentsÕ self concept is in the positive zone overall, it is hovering at about 77% of an ideal in which all 
students would report a strong sense of confidence and self-efficacy in their playwriting. 

• Explore ways for students to experience professional stage performances. As in Year 1, both teaching 
artists and teachers expressed the desire for students to attend live theatre performances, including 
rehearsals, different types of theatres, and different genres of plays. CTG makes an effort to inform 
participating schools about theatre opportunities in the community, and three sites were able to attend a 
performance of Les Misérables [by Claude-Michel Schšenberg, 1980], this year. However, neither the 
schools nor CTG can afford to make attending live theatre a standard part of the program. One possibility 
would be for CTG to pre-identify video footage of live plays available via online resources such as You 
Tube that would reinforce the curriculum. These resources could be watched and analyzed in the 
classroom via the Internet or compiled on DVD-ROM for use in the classrooms without Internet access 
(with appropriate attention to copyright and rebroadcasting permissions). 

• Increase attention to the impact of program observations, and coordinate scheduling to reduce 
disruptions. There was some indication that the presence of various program visitors, observers, and 
consultants at the residency sites increased the burden felt by participating teaching artists, teachers, and 
was potentially distracting for students. It is important to take steps to ensure that program evaluation, 
documentation, and other visits do not adversely affect program implementation. 

 

The Middle School Playwriting Program has clearly continued to engage students in powerful and meaningful 
learning experiences in Year 2, enabling students to make significant advances in their knowledge, skills, 
understanding, motivation, and self-concept as emerging playwrights. The recommendations in this report are 
respectfully presented for consideration by the program staff, teaching artists, and advisors of the Center 
Theatre Group in the spirit of program refinement, improvement, and continued success.   
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Appendix B | Consent Forms (English Versions) 

 

Center Theatre Group 
MIDDLE SCHOOL PLAYWRITING PROGRAM 

 
Program Evaluation Ð School Permission Form  

 

 
Researcher Contact Information:  
Dana Powell Russell, Ed.D. 
1329 Willow St., San Jose, CA 95125 
408-373-8879, dana@danapowell.org 
 
 
About the Program Evaluation  
Your school is participating in the  Center Theatre GroupÕs Middle Schoo l Playwriting Program. The 
Center Theatre Group has hired an external evaluator to design and conduct a three -year evaluation that 
will help us understand  and improve the programÕs impact on student engagement and learning in 
Theatre and English Language Arts. 
 
Evaluation Activities  
To better understand the effectiveness of the design, implementation, and impact of the program on 
participating teachers and students , the researcher would like to conduct the following activities:  

1. Administer a pre/post survey about student knowledge and attitudes abou t playwriting . 
2. Conduct three on -site observations of the playwriting program in progress (selected sites TBD).  
3. Collect student work samples from the program, such as  journal entries, writing exercises, 

working drafts, final written pieces .  
4. Conduct a stude nt focus group  that will take place during the regular school day.  
5. Administer a post-program online survey for participating teachers about their experiences in the 

program and their perspective s on student impact.  
6. If possible, we hope to identify individual test items on th e CST-ELA that relate to the four 

English Language Arts standards that are emphasized in the program. It is our understanding 
that permission and access for this particular data collection activity are t o be obtained through 
the district.  

 
Confidentiality  
Confidentiality  of all evaluation participants is very important. All hard-copy data documents will be kept 
in a locked cabinet , and all digital data and analysis will be kept in password -protected comp uter files. 
Only the researcher will have access to these files. The individual identities of all teachers and students 
are confidential, and will not be included in any informal or formal reports of the program results.  
 

Questions  About the Study  
By signing this form, you acknowledge that you were  given the opportunity to ask questions about the 
study (see contact information above), and the researcher answered those questions to your satisfaction 
prior to signing this form. If further questions arise, you should first contact the researcher . You may also 
contact Ms. Traci Cho at Center Theatre Group: 213 -972-0720, tcho@centertheatregroup.org. 
 

Permission  
PARTICIPATION IN THIS STUDY IS VOLUNTARY. You may decline permission for this study, or 
withdraw you r school from the study at any time.  
 

 

The following signature indicates that Dr. Dana Powell Russell has permission to conduct the 

evaluation activities described above at our school. 

 

 
              
School Principal or Authorized Representative      Date  
 

 
 

Please return the signed permission form by fax to: 408-521-1835. 
 Thank you. 
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Center Theatre Group 

MIDDLE SCHOOL PLAYWRITING PROGRAM 

 
Program Evaluation Ð Student Permission Form  

 

 
School Name          
 

Teacher Name         
 
Student Name          

 

Researcher Contact 
Information:  
Dana Powell Russell, Ed.D. 

1329 Willow St. 

San Jose, CA 95125 

408-373-8879 

dana@danapowell.org 

 
 
About the Program Evaluation  
Your child is participating in the Middle School Playwriting Program at school, which is provided by The 

Center Theatre Group. We are conducting an evaluation of the program in order to understand its impact 

on student engagement and learning in Theatre and English Language Arts. 

 

 
Evaluation Activities  
To better understand student engagement and learning in the playwriting program, the researcher would 

like to conduct the following activities: 

1. Conduct a survey about student knowledge and attitudes about playwriting, both before and 

after the program. 

2. Collect student work samples from the program, such as journal entries, writing exercises, 

working drafts, final written pieces.  

3. Conduct a student focus group with that will take place during the regular school day. 

 
 
Student Confidential ity  
Student confidentiality is very important. The student work samples will be kept in a locked cabinet and 

data analysis will be kept in password-protected computer files. Only the researcher will have access to 

these files. The identity of your child will be confidential, and will not be included in any reports. The 
review of your childÕs data is for the purpose of program improvement only , and will not affect his or her 
grade in the class. 
 

 
Questions  About the Study  
By signing this form, you acknowledge that you were given the opportunity to ask questions about the 

study (see contact information above), and the researcher answered those questions to your satisfaction 

prior to signing this form. If further questions arise, you should first contact the researcher. You may also 

contact Ms. Traci Cho at Center Theatre Group: 213-972-0720, tcho@centertheatregroup.org. 
 

 
Permission s 
PARTICIPATION IN THIS STUDY IS VOLUNTARY. You may decline permission for this study, or 

withdraw your child from the study at any time.  

 

 

The following signature indicates that Dr. Dana Powell Russell has my permission to collect and 

review data about the Middle School Playwriting Program for my child listed above. 

 
 
              
Signature of Parent/Guardian        Date  
 

Parent/Guardian: Please return the signed form to your childÕs teacher. Thank you.
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Appendix C | Pre-Residency Observation Protocol 
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Appendix D | Residency Observation Protocol 

 

Character Environment Story/Plot First Draft Revisions PT Visits

1      2      3 4      5      6  7      8      9  10     11     12   13     14     15 1     2     3     4 

 

Theatre Standards - 7th Grade Observations

1.1. Use the vocabulary of theatre, such as 
playwright, rehearsal, dress rehearsal, run-
through, and cold reading, to describe theatrical 
experiences. 

1.2. Identify dramatic elements within a script, 
such as foreshadowing, crisis, rising action, 
catharsis, and denouement, using the vocabulary 
of theatre. 

2.1. Use improvisation in rehearsal to discover 
character and motivation.

2.3. Create characters, environments, and actions 
that exhibit tension and suspense. 

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 1 of 6
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ELA Standards - 7th Grade Observations

Reading 3.3. Analyze characterization as 
delineated through a characterÕs thoughts, words, 
speech patterns, and actions; the narratorÕs 
description; and the thoughts, words, and actions 
of other characters.

Writing Strategies 1.4. Identify topics; ask and 
evaluate questions; and develop ideas leading to 
inquiry, investigation, and research. 

Writing Strategies 1.7. Revise writing to improve 
organization and word choice after checking the 
logic of the ideas and the precision of the 
vocabulary.

Writing Applications 2.1. Write Þctional or 
autobiographical narratives: 
a. !Develop a standard plot line (having a 

beginning, conßict, rising action, climax, and 
denouement) and point of view. 

b. !Develop complex major and minor characters 
and a deÞnite setting. 

c. !Use a range of appropriate strategies (e.g., 
dialogue; suspense; naming of speciÞc 
narrative action, including movement, 
gestures, and expressions).

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 2 of 6
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Theatre/ELA
Content 

Knowledge

TA 
Usage

Evidence of Teacher
Understanding

Evidence of Teacher
Understanding

Evidence of Teacher
Understanding

Evidence of Teacher
Understanding

Evidence of Teacher
Understanding

Evidence of Teacher
Understanding

Evidence of Student
Understanding

Evidence of Student
Understanding

Evidence of Student
Understanding

Evidence of Student
Understanding

Evidence of Student
Understanding

Evidence of Student
Understanding

Theatre/ELA
Content 

Knowledge

TA 
Usage

Ex I A P Em SK Ex I A P Em SK

Antagonist 

Character

Climax

Conßict

Critique !

Denouement

Dialogue

Ensemble

Improvisation  

Inciting incident  

Monologue

Motivation

Play

Playwright

Plot

Point of view

Protagonist

Revision

Rising action

Scene

Script  

Setting

Stage Direction

Note: The preceeding table records “Evidence of Understanding” according to the Six Facets of Understanding 
(Wiggins & McTighe, 2005): Explanation, Interpretation, Application, Perpsective, Empathy, and Self-Knowledge. 
Usage and evidence of understanding for each term will vary depending on the session and evolution of the 
residency at the time of the observation. Examples will be recorded in open field notes taken by the evaluator.

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 3 of 6
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Students’ 
Affective 

Outcomes
Observations

Motivation TA/T: Creating a positive emotional environment (Bruning & Horn, 2000)
Ss: Academic: mastery; perofrmance; work avoidance
Social: affiliation; approval; responsibility; status; concern (Dowson & McInerney, 
2003)

Attitude TA/T: Nurturing functional beliefs about writing (Bruning & Horn, 2003)
Ss: value of writing; writing self-concept; writing confidence (Pajares, 2003)

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 4 of 6
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StudentsÕ 
Affective 

Outcomes
Observations

Engagement TA/T: Fostering student engagement through authentic writing goals and contexts 
(Bruning & Horn, 2000)
Ss: Participation in theatre games, ensemble building, discussions, writing 
assignments, etc.

Self-Efficacy TA/T: Providing a supportive context for writing (Bruning & Horn, 2000)
Ss: performance/mastery; social comparisons/peer modeling; feedback; 
psychological states (Pajares, 2003)

Note: The preceeding table gathers observations of both the context created by the Teaching Artist and Teacher, and 
the apparent affective impact and development of the students.

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 5 of 6
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Additional Open Field Notes and Questions for Follow Up:

Obs. Ref. Notes

CTG MSPP | Year 2 Evaluation! Residency Observation Protocol

Site: _______________  Teacher: _______________   TA: _______________  Date: ________

Evaluator: Dana Powell Russell, Ed.D. | dana@danapowell.org! 6 of 6
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Appendix E | Student Pre/Post-Residency Survey 
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,.!0+$!*4)L!-).!1$!0()-$68!

Play	
   	
   =!GGGG!	
   ":8 A+$!*$(3&.)4,0L@!*)(0@!&(!(&4$!0+)0!).!)-0&(!*&(0()L3!,.!
)!*4)L8!

Playwright	
   	
   =!GGGG	
   "I8 V!3*&.0).$&23!30L4$!,.!C+,-+!3-$.$3!)($!-($)0$6!
C,0+&20!)65).-$!($+$)(3,.'!&(!3-(,*0,.'8 !

Plot	
   	
   =!GGGG	
   "K8 A+$!C(,00$.!0$H0!&/!)!*4)L8!!

Point	
  of	
  view	
   	
   =!GGGG!	
   "X8 V!*)(0!&(!6,5,3,&.!&/!).!)-0!&/!)!*4)L8!

Protagonist	
   	
   =!GGGG	
   "Y8 A+$!%,664$!*)(0!&/!)!*4&0!-&.3,30,.'!&/!-&%*4,-)0,&.3!
).6!6,3-&5$(,$3!0+)0!-($)0$!-&./4,-08!

Revision	
   	
   =!GGGG	
   "Z8 V!4&.'!3*$$-+!',5$.!1L!)!3,.'4$!-+)()-0$(8 !

Rising	
  action	
   	
   =!GGGG	
   "[8 D*$-,/,-!/$$61)-? !0+)0!$5)42)0$3!0+$!)-0&(W3J!&(!*4)L8!

Scene	
   	
   =!GGGG	
   9\8 A+$!*&,.0!&/!+,'+$30!6()%)0,-!0$.3,&.!&(!)!%)]&(!
02(.,.'!*&,.0!,.!0+$!)-0,&.8 !

Script	
   	
   =!GGGG!	
   9"8 V!'(&2*!&/!0+$)0($!)(0,303!C&(?,.'!0&'$0+$(8!

Setting	
  /	
  Environment	
   =!GGGG	
   998 A+$!-&.5$(3)0,&.!1$0C$$.!)-0&(3!,.!)!*4)L8!

Stage	
  Direction	
  	
   	
   =!GGGG	
   9:8 V!-+)()-0$(Q3!($)3&.!/&(!+,3!&(!+$(!)-0,&.3!&(!C&(638!!

	
   	
   Please	
  turn	
  in	
  your	
  survey	
  when	
  you	
  are	
  finished.	
  Thank	
  you.	
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Appendix F | Student Focus Group Protocol 

 
Purpose 
To better understand the impact of the residency on student knowledge, skills, understandings, attitudes, 
motivation, and engagement in learning in Theatre and English Language Arts. 
  
 
Opening 
We've invited you to participate in this conversation because we want to hear directly from students about your 
experiences in the playwriting program this year. The playwriting program includes the activities and writing 
you did when (teaching artist) visited your classroom, the writing assignments you did for the program such as 
observations, portraits, scenes and revisions, and days when actors came to read and perform your scenes. I'll ask 
some questions that we'll go around and answer individually, and then we will also discuss your responses as a 
group. Let me know if you need me to clarify any of the questions as we go along. 
  
 
Questions 
1. When you think back over the playwriting program this year, what stands out the most in your memory? 

2. What did you learn the most about during the program this year? Please be specific. 

3. How do you feel about yourself as a writer? How is that different from when you started the program this 

year? 

4. Compared to how you typically feel at school, did you feel more or less engaged when you are in the 

playwriting program? Please explain. 

5. If you participated in the playwriting program during both 6th and 7th grade, how was this year different 

from last year for you?  

6. If you could change the playwriting program to make it better, what would you change? 

7. Anything else you'd like to add? 
  
 
Closing 
Thank you so much for sharing your time and thoughts in this conversation. Your experiences and ideas will be 
put together with ideas from students at other participating schools in order to strengthen the program for next 
year. 
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Appendix G | Educator Post-Residency Survey 

 

Page 1

CTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency Survey

The purpose of this survey is to collect the perspectives of the teaching artists, classroom teachers, and school and 
district administrators engaged in the Middle School Playwriting Program this year. 
 
Your individual perspective is extremely valuable, and we appreciate your taking the time to share your candid 
observations, insights, and suggestions for improvement. 
 
The survey will take 15-30 minutes to complete, depending upon your role in the program and the detail of your 
responses. 
 
Your responses are completely confidential, and are not linked with your individual identity in any way. Your input will be 
combined with that of other respondents for the sole purpose of program improvement. 
 
If you have any questions about this survey, please contact Dr. Dana Powell Russell at 408-373-8879 or 
dana@danapowell.org.  

1. What was your role in the program this year?  

 
1. Welcome to the Year 2 Survey

*

 

Teaching artist
 

nmlkj Classroom teacher
 

nmlkj School administrator
 

nmlkj District administrator
 

nmlkj
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CTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency Survey

1. From your perspective, what key knowledge and skills did the students develop 

during your residencies this year?  

 

2. What changes did you notice in students' motivation, attitude, engagement and/or 

self -concept during your residencies this year?  

 

3. To what extent did your residencies address the following 7th grade Theatre content 

standards?  

 
2. Questions for Teaching Artists

55

66

55

66

 Not addressed Introduced Explored Key focus

Use the vocabulary of theatre, such as playwright, rehearsal, dress 

rehearsal, run-through, and cold reading, to describe theatrical 

experiences.

nmlkj nmlkj nmlkj nmlkj

Identify dramatic elements within a script, such as foreshadowing, crisis, 

rising action, catharsis, and denouement, using the vocabulary of 

theatre.

nmlkj nmlkj nmlkj nmlkj

Use improvisation in rehearsal to discover character and motivation. nmlkj nmlkj nmlkj nmlkj
Create characters, environments, and actions that exhibit tension and 

suspense.
nmlkj nmlkj nmlkj nmlkj

For each Theatre standard that you considered a "key focus," please provide a concise example of how that standard was evident in the 

residency:  

55

66
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CTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency Survey
4. To what extent did your residencies address the following 7th grade English 
Language Arts content standards? 

5. To what extent was student learning formally or informally assessed during your 
residencies? What criteria or tools were used? (e.g., self assessments, peer critiques, 
rubrics, checklists) 

 

6. What are the key advantages or benefits of the program's multi-year format? 

 

7. In what ways can the program be strengthened or improved? 

 

 Not addressed Introduced Explored Key focus

Analyze characterization as delineated through a characterÕs thoughts, 

words, speech patterns, and actions; the narratorÕs description; and the 

thoughts, words, and actions of other characters.

nmlkj nmlkj nmlkj nmlkj

Identify topics; ask and evaluate questions; and develop ideas leading 

to inquiry, investigation, and research.
nmlkj nmlkj nmlkj nmlkj

Revise writing to improve organization and word choice after checking 

the logic of the ideas and the precision of the vocabulary.
nmlkj nmlkj nmlkj nmlkj

Write fictional or autobiographical narratives: (a) develop a standard 

plot line (having a beginning, conflict, rising action, climax, and 

denouement) and point of view; (b) develop complex major and minor 

characters and a definite setting; (c) use a range of appropriate 

strategies (e.g., dialogue; suspense; naming of specific narrative action, 

including movement, gestures, and expressions).

nmlkj nmlkj nmlkj nmlkj

55

66

55

66

55

66

 

For each English Language Arts standard that you considered a "key focus," please provide a concise example of how that standard was 

evident in the residency:  

55

66
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CTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency Survey

1. Please rate the following aspects of the Middle School Playwriting Program. If you do 

not have a perspective on a particular aspect, please leave it blank.  

2. From your perspective, what key knowledge and skills did the students develop 

during the residency this year?  

 

3. What changes did you notice in students' motivation, attitude, engagement and/or 

self -concept during the residency this year?  

 

 
3. Questions for Classroom Teachers

 Poor Fair Good Very good Excellent

Accessibility of the teaching artist nmlkj nmlkj nmlkj nmlkj nmlkj

Responsiveness of the teaching artist nmlkj nmlkj nmlkj nmlkj nmlkj

Accessibility of CTG program staff nmlkj nmlkj nmlkj nmlkj nmlkj

Responsiveness of CTG program staff nmlkj nmlkj nmlkj nmlkj nmlkj

Ease of scheduling nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of curriculum nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of instruction nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of results nmlkj nmlkj nmlkj nmlkj nmlkj

Academic development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Cognitive development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Affective development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Social development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Overall Middle School Playwriting Program experience nmlkj nmlkj nmlkj nmlkj nmlkj

55

66

55

66

Please use the space below to elaborate on any of your responses above: 

55

66
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4. What other school programs or initiatives might account for/contribute to these 

changes?  

 

5. To what extent did the residency address the following 7th grade Theatre content 

standards?  

55

66

 Not addressed Introduced Explored Key focus

Use the vocabulary of theatre, such as playwright, rehearsal, dress 

rehearsal, run-through, and cold reading, to describe theatrical 

experiences.

nmlkj nmlkj nmlkj nmlkj

Identify dramatic elements within a script, such as foreshadowing, crisis, 

rising action, catharsis, and denouement, using the vocabulary of 

theatre.

nmlkj nmlkj nmlkj nmlkj

Use improvisation in rehearsal to discover character and motivation. nmlkj nmlkj nmlkj nmlkj
Create characters, environments, and actions that exhibit tension and 

suspense.
nmlkj nmlkj nmlkj nmlkj

For each Theatre standard that you considered a "key focus," please provide a concise example of how that standard was evident in the 

residency:  

55

66
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CTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency SurveyCTG Middle School Playwriting Program — Year 2 Post-Residency Survey
6. To what extent did the residency address the following 7th grade English Language 
Arts content standards? 

7. To what extent was student learning formally or informally assessed during the 
residency? What criteria or tools were used? (e.g., self assessments, peer critiques, 
rubrics, checklists) 

 

8. What are the key advantages or benefits of the program's multi-year format? 

 

9. In what ways can the program be strengthened or improved? 

 

 Not addressed Introduced Explored Key focus

Analyze characterization as delineated through a characterÕs thoughts, 

words, speech patterns, and actions; the narratorÕs description; and the 

thoughts, words, and actions of other characters.

nmlkj nmlkj nmlkj nmlkj

Identify topics; ask and evaluate questions; and develop ideas leading 

to inquiry, investigation, and research.
nmlkj nmlkj nmlkj nmlkj

Revise writing to improve organization and word choice after checking 

the logic of the ideas and the precision of the vocabulary.
nmlkj nmlkj nmlkj nmlkj

Write fictional or autobiographical narratives: (a) develop a standard 

plot line (having a beginning, conflict, rising action, climax, and 

denouement) and point of view; (b) develop complex major and minor 

characters and a definite setting; (c) use a range of appropriate 

strategies (e.g., dialogue; suspense; naming of specific narrative action, 

including movement, gestures, and expressions).

nmlkj nmlkj nmlkj nmlkj

55

66

55

66

55

66

 

For each English Language Arts standard that you considered a "key focus," please provide a concise example of how that standard was 

evident in the residency:  

55

66
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CTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency SurveyCTG Middle School Playwriting Program Ñ Year 2 Post-Residency Survey

1. Please rate the following aspects of the Middle School Playwriting Program. If you do 

not have a perspective on a particular aspect, please leave it blank.  

2. From your perspective, what are the key benefits of the Middle School Playwriting 

program to participating students?  

 

3. What are the key advantages or benefits of the program's multi -year format?  

 

 
4. Questions for School and District Administrators

 Poor Fair Good Very good Excellent

Accessibility of the teaching artist nmlkj nmlkj nmlkj nmlkj nmlkj

Responsiveness of the teaching artist nmlkj nmlkj nmlkj nmlkj nmlkj

Accessibility of CTG program staff nmlkj nmlkj nmlkj nmlkj nmlkj

Responsiveness of CTG program staff nmlkj nmlkj nmlkj nmlkj nmlkj

Ease of scheduling nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of curriculum nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of instruction nmlkj nmlkj nmlkj nmlkj nmlkj

Quality of results nmlkj nmlkj nmlkj nmlkj nmlkj

Academic development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Cognitive development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Affective development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Social development of students nmlkj nmlkj nmlkj nmlkj nmlkj

Overall Middle School Playwriting Program experience nmlkj nmlkj nmlkj nmlkj nmlkj

55

66

55

66

Please use the space below to elaborate on any of your responses above: 

55

66
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4. In what ways can the program be strengthened or improved? 

 

55

66
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Thank you for completing the survey, and for your valuable role in the current and future success of the Middle School 
Playwriting Program. 
 
The results of the study will be shared at the 2011 Annual Summit at the start of the school year. 
 
Have a wonderful summer! 

 
5. Thank You!
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Appendix H | Student Pre/Post-Residency Survey Results 

 

Program and Evaluation Participation Information % Students # Students 

Students participating in Year 2 program 100 272 

Students participating in Year 2 evaluation (signed consent form) 98 266 

Student evaluation participants completing both pre- and post-residency 
surveys  

79 221 

 

1. Were you in the Middle School Playwriting Program last year?                
                                                                                                                            (n=266) 

% Students # Students 

Yes 64 171 

No 31 81 

I donÕt know (or no response) 5 14 

 

2. What is your gender?       (n=255) % Students # Students 

Female 57 144 

Male 43 111 

 

3. Have you everÉ Pre-
residency 

% 

Post-
residency 

% 

Seen a live stage play? Yes, at 
school 23 23 

Yes, not at 
school 42 32 

Yes, both 31 39 

No 4 6 

Taken a theatre or drama class? Yes, at 
school 39 46 

Yes, not at 
school 10 8 

Yes, both 6 6 

No 45 40 

Acted in a play? Yes, at 
school 47 51 

Yes, not at 
school 13 10 

Yes, both 6 7 

No 36 32 

! !
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Worked backstage on a play? Yes, at 
school 17 22 

Yes, not at 
school 8 9 

Yes, both 1 2 

No 74 67 

Written a play? Yes, at 
school 37 85 

Yes, not at 
school 7 2 

Yes, both <1 6 

No 54 8 

 

4. About yourselfÉ  Pre-
residency 

% 

Post-
residency 

% 

I think I am a good actor. Strongly 
Disagree 5 5 

Disagree 17 13 

Neither 26 31 

Agree 43 39 

Strongly 
Agree 9 12 

I think I am a good writer. Strongly 
Disagree 5 2 

Disagree 16 8 

Neither 18 15 

Agree 51 58 

Strongly 
Agree 10 18 

I think I am a good at making up stories. Strongly 
Disagree 2 1 

Disagree 8 3 

Neither 13 14 

Agree 50 43 

Strongly 
Agree 27 39 

! !
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I think I am creative. Strongly 
Disagree 

1 1 

Disagree 6 3 

Neither 11 11 

Agree 49 45 

Strongly 
Agree 

33 40 

I think I am a good student. Strongly 
Disagree 

2 1 

Disagree 1 2 

Neither 6 11 

Agree 57 49 

Strongly 
Agree 

34 36 

My teacher thinks I am a good writer. Strongly 
Disagree 

2 4 

Disagree 6 4 

Neither 40 26 

Agree 43 50 

Strongly 
Agree 

9 16 

My classmates think I am a good writer. Strongly 
Disagree 

3 4 

Disagree 7 6 

Neither 45 35 

Agree 39 40 

Strongly 
Agree 

7 16 
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5. What you like to doÉ Pre-
residency 

% 

Post-
residency 

% 

I like watching dramatic shows/movies. Strongly 
Disagree 7 6 

Disagree 7 11 

Neither 12 10 

Agree 40 38 

Strongly 
Agree 34 35 

I like watching comedy shows/movies. Strongly 
Disagree 0 1 

Disagree 1 <1 

Neither 2 2 

Agree 27 25 

Strongly 
Agree 71 71 

I like going to live stage plays. Strongly 
Disagree 6 8 

Disagree 10 11 

Neither 20 26 

Agree 40 33 

Strongly 
Agree 24 23 

I like acting. Strongly 
Disagree 7 8 

Disagree 10 14 

Neither 24 18 

Agree 33 34 

Strongly 
Agree 26 27 

I like writing. Strongly 
Disagree 6 10 

Disagree 13 8 

Neither 20 15 

Agree 41 42 

Strongly 
Agree 21 25 
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I like school. Strongly 
Disagree 5 11 

Disagree 7 6 

Neither 19 21 

Agree 46 41 

Strongly 
Agree 23 22 
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6. Match each playwriting term on the left with a definition on the right. 
Write the definition in the space provided. If youÕre not sure about the 
answer, you can leave it blank. 

Pre-
residency  
% correct 

n=256 

Post-
residency 
% correct 

n=228 

Pre-post 
difference 
% correct 

Antagonist: An adversarial person or situation. 23 39 + 16 

Character: The personality, part, or role that an actor portrays in a play. 55 59 + 4 

Climax: The point of highest dramatic tension or a major turning point in 
the action. 

45 48 + 3 

Conflict: The opposition of persons or forces giving rise to dramatic action. 13 21 + 8 

Critique: Specific feedback that evaluates the actor(s) or play. 45 54 + 9 

Denouement: The resolution or final outcome of the conflict in a plot. 18 24 + 6 

Dialogue: The conversation between actors in a play. 59 59 -- 

Ensemble: A group of theatre artists working together. 42 52 + 10 

Improvisation: A spontaneous style in which scenes are created without 
advance rehearsing or scripting. 

42 45 + 3 

Inciting incident: The event in the play to which all subsequent actions in 
the play can be traced. 

13 20 + 7 

Monologue: A long speech given by a single character. 46 61 + 15 

Motivation: A characterÕs reason for his actions or words. 29 44 + 15 

Play: A stage representation of an action or story. 39 40 + 1 

Playwright: A person who writes plays. 53 72 + 19 

Plot: The action that happens in a story: beginning, middle, and end. 39 46 + 7 

Point of view: The personal perspective from which a story is told. 59 63 + 4 

Protagonist: The main character of a play. 46 62 + 18 

Revision: The process of improving a written work based on critique. 39 53 + 14 

Rising action: The middle part of a plot consisting of complications and 
discoveries that create conflict. 

22 33 + 11 

Scene: A part or division of an act of a play. 45 53 + 8 

Script: The written text of a play. 68 68 -- 

Setting/Environment: The locale of the action of a play.20 38 54 + 16 

Stage direction: An instruction to an actor that is written in the script. 49 71 + 22 

Average % of Correct Reponses21 40 50 + 10 

 

  

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

20 In the pre-residency survey, the term Setting was used on its own. In the post-residency survey, Setting/Environment was 
used because it had been observed that the teaching artists were using these terms interchangeably during the residencies. 

9"!A+$3$!()C!6)0)!0&0)43!)($!34,'+04L!6,//$($.0!/(&%!0+&3$!*($3$.0$6!,.!0+$!^$32403!-+)*0$(!1$-)23$!0+$!6)0)!*($3$.0$6!+$($!
C$($!.&0!)6]230$6!/&(!%,33,.'!6)0)!5)42$3!,.!0+$!/244!3$08!
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Appendix I | Student Focus Group Results 

Student focus groups took place near the conclusion of the residency at the three participating school sites. Each 
focus group followed the same protocol (Appendix E), and the following is a synthesis of the themes that 
emerged and each black square represents a student discussing that theme. 

 

When you think back over the playwriting program this year, what 
stands out the most in your memory? 

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 3 
(n=6) 

Having the professional actor read my work ####    

Opening up to each other/building the comfort level  ####   

Improving my writing skills; the revision process improved our plays #  #   

Developing characters #   #  

The assignments were open-ended, few boundaries   ##  

We wrote a lot more this year than last year  #   

Developing the play   #  

Writing strategies taught by the teaching artist   #  

Shifting from one character to multiple characters   #  

Learning about plays, something we donÕt learn about in regular class   #  

 

Sample Verbatim Student Responses: 

• Compared to our monologues from last year, what weÕve learned is completely more advanced. 
You donÕt even sound your age. ItÕs crazy! 

• When [the teaching artist] told us to do something, and then he threw in a twist at the end. Like 
when he told us, ÒFind the most interesting point in your script.Ó And then after we all found it, he 
said, ÒOkay, start from there.Ó 

• When the actors come, it changes everything. It changes your point of view on our own script. 
When we hear it aloud, we see how to make it better.  

 

! !
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What did you learn the most about during the program this year? 
Please be specific. 

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 3 
(n=6) 

Development of characters (e.g., motivations, emotions, behaviors) ###   #  

Development of conflict in the plot  #  # #  

Development of dialogue #   #  

Learned theatre terms (e.g., protagonist, antagonist)  #  #  

That we donÕt need to be shy; can express myself freely  ##   

How to write better  ##   

Development of environment #    

How to use our daily lives as inspiration for writing #    

How to use music as inspiration for writing #    

 

Sample Verbatim Student Responses: 

• [The teaching artist] let us listen to our own music on our iPods. Some of the music he played was 
different, and it was hard to concentrate. When we listened to our own music, it basically gave you 
inspiration on what to write next. Sometimes you just get stuck there, and music is a really strong 
inspiration for most people. 

• Last year you could only do one character. That kind of got me angry because I had a really big idea 
and only one character. But this year I could do more than one character, so the idea could grow 
bigger. I actually went back to the old idea for this yearÕs play. 

• Because weÕve known each other for a year already, weÕre more comfortable. We feel more free 
because weÕre closer. 

• Last year we didnÕt learn anything about conflict, really. This year we needed conflict in order to 
make the play interesting and worth watching. 

• Last year was monologue, there wasnÕt that much conflict in it. This year, we learned how to make a 
story, and we could lengthen it because of the conflict. We read a piece from The House of Bernarda 
Alba. One of the characters had a secret inside of them, thatÕs something that creates conflict. 

• [The teaching artist] told us to inspect people around us. If you see some interesting person, then 
he wants us to observe them and see what theyÕre doing. For example, I found a nun at the 
SubwayÑ I thought that was pretty interesting. She was in my play today. If it wasnÕt for that, then it 
would probably be a boring play. 
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How do you feel about yourself as a writer? How is that different from 
when you started the program this year? 

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 3 
(n=6) 

I have more confidence in my writing ##  ###   

IÕm not worried about people judging me now  #####   

I write more for myself now #  ##   

I see myself as a writer ##    

My writing has improved (e.g., more detail) ##    

The program has made me more interested in writing   ##  

I am more detailed in my descriptions now   ##  

I understand the playwriting process #    

I feel more experienced in writing; weÕve had a lot more practice  #   

I have always had great ideas as a writer #    

 

Sample Verbatim Student Responses: 

• I donÕt think my writing style has changed much; itÕs that I know a different process that can help 
me with my writing. 

• Last year I didnÕt think my pieces were good, I thought they were really bad. The stuff that we 
learned before writingÑ the development of everythingÑ it basically helped me think deeper into 
the character and the story itself. 

• At the beginning of this program I was really shy, and now I open up more. 

• We learned to give constructive feedback, and to be specific. 

• We have to put all of our senses the writing, you have to describe something really good. Before I 
would describe it not as much, now I describe it more. 

• ItÕs kind of different now when I write. I donÕt know how to explain it, but when IÕll be writing, itÕs 
easier to write now, because of a lot of the things that [the teaching artist] taught us.  

 

! !
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Compared to how you typically feel at school, did you feel more or less 
engaged when you are in the playwriting program? Please explain. 

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 322 
(n=6) 

The playwriting process was more structured than our regular writing 
class 

##   -- 

We can express ourselves more in the playwriting class  ##  -- 

The process was different, but my engagement was the same #  #  -- 

You have to focus more on the audience when youÕre writing a play #   -- 

I wanted to impress the teaching artist with my writing  #   -- 

We write about ourselves in the playwriting program, itÕs more 
personal 

 #  -- 

 

Sample Verbatim Student Responses: 

• Some of the ÒcrazywritesÓ that we do [in our regular class] donÕt make any sense at all. For a play, 
you could start with that, but if thatÕs your final thing it would just be all over the place, it wonÕt 
make any sense. When youÕre writing a play, you have to focus it more instead of just letting it all 
out. 

• You write for your audience and for yourself, so you feel confident about it. You think harder. YouÕre 
like, ÒI have to figure out what catches their eye. What do they like? What would help me to get a 
good ending? What would be a good start? WhatÕs the best for the middle?  What should happen 
next?Ó You have to plan these things out. 

• I definitely felt that we had to kind of perfect our writing; it had to be good enough for [the 
teaching artist]. ThatÕs what I felt. It was like, okay, I have to make sure that he likes itÑ a lot! I really 
wanted to impress him with my writing. There were a couple of struggle points with that. Like, 
sometimes I would come up with a cool idea, but I wouldnÕt have an antagonist. 

!

! !

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

22 In Group 3, the recording of student responses to this question was damaged and could not be included in the 
analysis. 
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If you participated in the playwriting program during both 6th and 7th 
grade, how was this year different from last year for you?  

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 3 
(n=6) 

This year we had fewer theatre games and more writing #  ######  #  

Last year was the monologue, this year was the dialogue #   #  

Last year we had one character, this year we had multiple characters #   #  

Our relationships are stronger/more comfortable   ##  

Our classroom teacher is more inspiring this year (i.e., positive impact 
extended to the residency) 

#    

Our residency sessions were 2 hours last year #    

We had more fun this year   #  

 

Sample Verbatim Student Responses: 

• The way our teacher taught us before the residency began was one of the reasons we feel more 
confident about our work and why it improved a lot. The reason itÕs improved so much is because 
weÕve done so much writing [with our classroom teacher]. 

• I think we did more games last year so we could feel comfortable with ourselves and know each 
other more. 

• This year we used writing exercises to motivate ourselves, rather than theatre games. 

 

 

If you could change the playwriting program to make it better, what 
would you change? 

Group 1 
(n=6) 

Group 2 
(n=6) 

Group 3 
(n=6) 

Spread the sessions out (e.g., maximum 1 or 2 sessions per week) ######    

Create more opportunities to perform our own work for each other   ###  ##  

Do more theatre games to continue building relationships  #  #  

Spend less time developing characters so there is more time to develop 
the plot, environment, etc. 

#    

I feel like IÕm missing out on what our teacher does with his other 
classes (Note: This classroom teacher is a theatre instructor) 

 #   

 

Sample Verbatim Student Responses: 

• It would be nice if, what we write, we could act out. That way it could be a game and we could get 
feedback. It would be fun. 

 

 
!  
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Appendix J| Educator Post-Residency Survey Results 

1. What was your role in the program this year? Response 
% 

Response 
Count 

Teaching artist 22 5 

Classroom teacher 35 8 

School administrator 39 9 

District administrator 4 1 

 

 

2. From your perspective, what key knowledge and skills did the students 
develop during your residency this year? 

Teaching 
Artists 

n=5  

Classroom 
Teachers 

n=4 

Successful use of playwriting process/techniques to achieve individual goals #####  ##  

Use of theatre terms in discussion/critique ####  #  

Use of playwriting conventions (dramatic form, script format, etc.) ####  #  

Ability to discuss/critique otherÕs work ##  ##  

Effective collaboration/ensemble aspect of theatre (e.g., trust, risk-taking) ###  #  

Developing dramatic material from personal/everyday observations ##  #  

Ability to self-assess/accept feedback/make revisions #  ##  

Improved/focused ability to develop story, character, setting #  ##  

Finding their individual creative voice #  ##  

Knowing their audience #   

Increased capacity for empathy, whether for peers or characters  #  

Increased sense of self-worth  #  
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3. What changes did you notice in studentsÕ motivation, attitude, 
engagement, and/or self-concept during your residency this year? 

Teaching 
Artists 

n=5  

Classroom 
Teachers 

n=5 

Improved self-concept as writers (e.g., trust, pride, value, validation) ###  ##  

Engagement was highest around readings/actor visits ###  #  

Increased push-back from students/harder to motivate (e.g., developmental 
shift, novelty worn off) 

##   

Increased engagement/focus/perseverance in writing process ##   

Inconsistent engagement among students  ##  

Increased personal expression/sharing of ideas #   

Student/teacher roles became co-collaborators #   

Increased ability to self-correct/accept feedback/make revisions #   

Engagement was high during task-appropriate theatre games #   

Classroom teacherÕs management style discouraged engagement at times #   

Increased self-consciousness (e.g., developmental shift) #   

Decreased self-consciousness/increased consciousness  #  

Increased ability to accept/support all efforts without judgment  #  

Students were bored by the residency and missed the normal writing 
exercises and curriculum 

 #  

Special needs student excelled in improvisation  #  

Students were not motivated to write outside of the residency sessions  #  

 

 

3a. What other school programs or initiatives might account for or 
contribute to these changes?* 

Classroom 
Teachers 

n=3 

MSPP was sole source of the changes observed in students ###  

Teamwork among students, teachers, teaching artists was paramount #  

Integration of MSPP with English program was conducive to success #  

* Please note: This question was only asked of the classroom teachers. 
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4. To what extent did your residency address the following 7th grade 
Theatre content standards? 

Teaching 
Artists 
%, n=5 

Classroom 
Teachers 

%, n=7 

Use the vocabulary of theatre, such as playwright, rehearsal, 
dress rehearsal, run-through, and cold reading, to describe 
theatrical experiences. 

Not 
Addressed 

0 14 

Introduced 20 29 

Explored 60 29 

Key Focus 20 29 

Identify dramatic elements within a script, such as 
foreshadowing, crisis, rising action, catharsis, and 
denouement, using the vocabulary of theatre. 

Not 
Addressed 

0 0 

Introduced 0 29 

Explored 40 29 

Key Focus 60 43 

Use improvisation in rehearsal to discover character and 
motivation. 

Not 
Addressed 

60 14 

Introduced 20 43 

Explored 20 29 

Key Focus 0 14 

Create characters, environments, and actions that exhibit 
tension and suspense. 

Not 
Addressed 

0 0 

Introduced 40 0 

Explored 0 50 

Key Focus 60 50 

  

Teaching artistsÕ examples of how Òkey focusÓ standards in Theatre were evident in the 
residency: 

• The standard of vocabulary as it pertained to cold reading was discussed at length by 
the actors at Foshay, who talked about how the first time they read they would be 
trying to suss out what the characters were like as they read cold. Robin - one of the 
actors - described the ways that actors audition for roles, and how sometimes they are 
given only "sides" which have the character's lines only. The standard of catharsis was 
explored at both sites, and was referred to as the most "loaded" moment in a scene or 
a play. The scenes from Bernarda Alba were extremely instructional in examining the 
concepts of rising action and suspense, because the students were acting the roles, 
and had the words of a poet in their mouths, so the tension and action seemed to be 
living in the dialogue. 
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• Dramatic script elements was evident from the beginning with the re-visiting of key 
vocabulary terms from last year that I would read from the dictionary and then have 
the students come up with their own version of a definition if the dictionary's was not 
satisfactory to them. Also, the reading of the Lorca excerpts provided a great example 
of all of the elements that a script should have to be considered 'good.' The students 
were instructed to write very specific intentions, backstories and plots for their 5-
minute plays. When done well, all of the key dramatic elements emerged very clearly 
in their writing of the plays. The process of drawing character portraits and blue 
printing environments, in detail, allowed the students to create stories that had 
tension/conflict. Of course, the more specific a student was with their lists of character 
likes/dislikes/intention and environment details, the stronger their stories were and 
the clearer was the conflict between antagonist and protagonist. 

• In terms of the dramatic elements within a script, we explored several of them but not 
all, for example we did not discuss "denouement", rather "resolution" and we touched 
on "foreshadowing" but did not go deeply into that as I imagine we will next year. The 
term catharsis did not come yet. 

• The writing exercises of the residencies were mainly centered around character, 
environment and action. The first third of the lessons were about discovering 
character by creating portraits of themselves and people that they observed and 
creating likes/dislikes, secrets, desired hopes and places for each of them. The second 
third of the lessons were about exploring environment, from the large blueprint of 
their neighborhood to their favorite room, as well as creating blueprints of fantasy 
environments. Then the remainder of the sessions were about placing characters in an 
environment and exploring what conflict could arise based on everything they know 
about the characters and their relationship to the environment and to each other. 

• Our use of theater vocabulary was largely focused on the following: environment, 
protagonist, antagonist, objective, conflict and dramatic structure (inciting incident, 
rising action, climax, resolution, denouement). 2) We referred to and discussed the 
dramatic structure throughout the residency with particular attention to "The House 
of Bernarda Alba" as a case-study for students to use when considering their own 
work. The words listed above were not the exact ones we used. Our approach focused 
on: exposition (not foreshadowing), inciting incident (not crisis), rising action, climax 
(not catharsis), resolution and denouement. 3) The curriculum was designed with all of 
these things in mind and particular attention was paid to each on any given day. 

 

Classroom teachersÕ examples of how Òkey focusÓ standards in Theatre were evident in the 
residency: 

• Dramatic elements were very much a focus in terms of clarity, structure and analysis. 

• We talked and walked the vocab. It was natural rather than focused. It came from 
games and discussion of the writing process. The dramatic elements were strongly in 
evidence throughout all the stages of writing. We talked and drew and experimented 
until the scripts contained the essential elements. The character development came 
especially when the actors gave feedback as well as the teaching artist and myself. The 
students also offered positive constructive feedback and so the characters were fine 
tuned. 

 

! !
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5. To what extent did your residency address the following 7th grade 
English Language Arts content standards? 

Teaching 
Artists 
%, n=5  

Classroom 
Teachers 

%, n=7 

Analyze characterization as delineated through a characterÕs 
thoughts, words, speech patterns, and actions; the narratorÕs 
description; and the thoughts, words, and actions of other 
characters. 

Not 
Addressed 

0 0 

Introduced 20 0 

Explored 20 14 

Key Focus 60 86 

Identify topics; ask and evaluate questions; and develop ideas 
leading to inquiry, investigation, and research. 

Not 
Addressed 

20 29 

Introduced 20 0 

Explored 60 29 

Key Focus 0 43 

Revise writing to improve organization and word choice after 
checking the logic of the ideas and the precision of the 
vocabulary. 

Not 
Addressed 

0 0 

Introduced 20 14 

Explored 20 29 

Key Focus 60 57 

Write fictional or autobiographical narratives: (a) develop a 
standard plot line (having a beginning, conflict, rising action, 
climax, and denouement) and point of view; (b) develop 
complex major and minor characters and a definite setting; (c) 
use a range of appropriate strategies (e.g., dialogue; suspense; 
naming of specific narrative action, including movement, 
gestures, and expressions). 

Not 
Addressed 

20 0 

Introduced 20 0 

Explored 0 29 

Key Focus 60 71 

 

Teaching artistsÕ examples of how Òkey focusÓ standards in English Language Arts were 
evident in the residency: 

• The idea of thoughts and emotions as they influence action was one which was 
discussed much more than it was practiced; as the students really think of action 
somewhat prosaically. They tend to want to describe what characters are feeling in the 
parentheses rather than letting those feelings flow through the words. They do - 
however - absolutely understand how powerful language is when it is used as action. 
Improvisation was an important part of what the actors were able to bring to the 
process of writing: their sense of play and physical and verbal dexterity provided 
options for the writers that they had not dreamed of. 
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• In-depth analysis of the Lorca play excerpts allowed the students to break down the 
characters involved; their motivations, strengths, weaknesses, overall personalities, 
etc. This along with really creating fully formed characters and through a couple of 
theater exercises, becoming those characters, was a great exercise in how this type of 
analysis and subsequent application to the student's work, really allows a story to 
come to life both on and off the page. The revision process was a huge part of the 
overall residency. Sometimes painful, sometimes joyous. Because of how the plays 
were written, from treatment to beginning, middle and end - the revision process 
happened continuously. Also, because there were four partner theater visits this year, 
meant that some of the writing was read in its early stages which gave early feedback 
to the students who then went back in for revisions. There was also group work that 
happened that allowed a constructive critique of the students' work by their fellow 
students where questions of unclear plot/intention/environment, etc. were raised and 
then addressed by the writers. Though the students did not write narratives, plots, 
character POV, etc., were all created, through portraits, blue prints and their wonderful 
imaginations! There was a lot of emphasis put on the use of character entrances/exits 
and specific stage directions to 'paint the picture' and move the story along. 

• Characterization was explored through the writing and revision process. Revision work 
was obviously specific to play writing, so logic was not always emphasized but if a 
character did something unexpected and not "in character" we discussed whether that 
made sense for the character or if it was "logical" as a result of the information 
given/shown. Again, one could apply the writing of fictional narratives to playwriting. 
They did most of those things (not necessarily gestures or expressions) but in terms of 
a play, not a standard narrative. In fact, we fought to get them away from narrative and 
into speaking through characters. 

• Analyzing character- this was built in the residency, as it was stressed that every 
character written in your play has got to have a profile, even if they didn't speak. Using 
examples from an excerpt of "The House of Bernarda Alba" really enforced the idea of 
different words and actions of characters. Revise writing- Actor visits were a key 
element in revision, as students could see how the actors responded to something 
that was either successfully written or problematic, and so the visits assisted greatly in 
helping the students to target the areas of revision. Write fictional/autobiographical 
narratives- writing a play consists of all of these areas, as the students had to describe 
setting, describe characters, write stage directions for actors to follow and dialogue 
that was both character-based and action-driven. 

• 1) Revision was a key component, though the students were not always willing to go 
back into their work with the same gusto as they had at the beginning of the process. 
That said, it was a focus in that each partner theater reading lead to discussion of 
opportunities for improvement. 2) The character portraits the students created 
covered many of these points. 
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Classroom teachersÕ examples of how Òkey focusÓ standards in English Language Arts were 
evident in the residency: 

• Our teaching artist was quite good at questioning the students about why they made 
a particular decision about a character, and causing them to consider possible 
motivations they might not have thought of when they were observing people in their 
neighborhood. 

• This is a very nice question which requires a good bit of analysis. The character stuff 
was the whole deal, the revision stuff as well. 

• Focus on dialogue and character creation was vital to the process. Monologue and 
freewrite work from the eyes of the protagonist and antagonist gave depth to their 
comprehension of character motivation. 

• Look. Let's just say in our organic writing process, this workshop was like a professional 
group. My kids responded to all the constructive suggestions. The scenes had all the 
components of any good solid play. The issues were real to the writers, there was 
imagination and very specific narrative, the dialogue was sharpened through hearing 
the actors interpret the students' works. This was a symbiotic process in many regards. 

 

6. To what extent was student learning formally or informally assessed 
during your residency? What criteria or tools were used? 

Teaching 
Artists  

n=5 

Classroom 
Teachers 

n=4 

Peer critique (raising questions re: plot, character, setting) ##  ###  

Self-assessment #  ##  

Assessment was a weak point in the residency, Òinformal at best,Ó needs 
more structure 

##  #  

Small group sharing/reading drafts #  #  

Students received single overall grade for the residency (sometimes 
consulting teaching artist) 

##   

Classroom teacher developed 100 point scoring system comprised of sub-
scores on individual residency assignments 

#   

Clear, meaningful assessment of day-to-day work is needed  #   

Teachers assigned grades for completed work based on proofreading skills #   

Large group reflection on goals of lessons #   

Actor visits/readings/critiques #   

Teaching artist critiques #   

Classical play structure served as model for assessment #   

Games to gauge/reinforce student understanding of key concepts #   

Video replay of readings to critique student work  #  

Classroom teacher felt need to be more involved in the residency  #  

Pre- and post-residency ÒtestsÓ administered by CTG (i.e., evaluation 
perceived as assessment) 

 
#  
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7. What unanticipated challenges were encountered this year? Teaching 
Artists  

n=5 

Classroom 
Teachers 

n=4 

School 
Admin. 

n=3 

District 
Admin. 

n=1 

Scheduling challenges impacted the program (e.g., cancelled 
sessions, working around testing, sporadic timing) 

###  #  #   

Students need exposure to live theatre so that they better 
understand the medium; students had to overcome 
television/film model 

##     

Very few/minor challenges and all were anticipated and 
addressed 

##     

Apathy or boredom among students (e.g., developmental shift)  #  #    

Need to allot additional hours for teaching artists to 
accommodate coordination with program observers, 
documentarian, evaluator, etc. 

#     

Student time spent talking with observers, documentarian, 
evaluator, etc., is valued but detracts from program time and 
curriculum flow 

#     

Classroom teacherÕs negative energy impacted the studentsÕ 
experience 

#     

Grading student work presented challenges; the work needed to 
count for something 

#     

Student motivation decreased after their work was read by the 
actors; felt they were already ÒfinishedÓ 

#     

Teacher expressed that an unexpected challenge was that the 
program would end (compliment?) 

 #    

Students felt left out of regular curriculum taking place in other 
classes 

 #    

Lack of computer resources (e.g., flash drives for saving drafts)  #    

Inadequate word processing skills among students  #    

Entire program was unanticipated; didnÕt know what to expect  #    

Worked with new set of actors; last yearÕs actors were more 
committed to the integrity of the student writing 

  #   

School had a difficult time keeping the same teacher with the 
program due to workforce reductions 

  #   

Some classroom control issues    #  
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8. Were there any outcomes that surprised you? Please describe. Teaching 
Artists  

n=5 

Classroom 
Teachers 

n=4 

School 
Admin. 

n=5 

District 
Admin. 

n=1 

Students really taking advantage/ownership of the revision 
process; resulted in very strong work 

####   #   

Amazed at studentsÕ level of creative development and 
expression; above and beyond regular classroom lessons 

#   ##  #  

Similar level of student excitement/engagement to last year #  #    

Breakthroughs among students who are typically shy; more 
engaged and productive during residency than in regular class 

 ##    

Final products more advanced/higher quality than expected   ##   

Girls were much more mature and motivated than boys; resulted 
in better writing among girls  

 #    

Teacher appreciated the use of JerichoÕs play, but wished it had 
been further developed 

 #    

 

 

9. What are the key advantages or benefits of the programÕs 
multi -year format? 

Teaching 
Artists  

n=5 

Classroom 
Teachers 

n=4 

School 
Admin. 

n=7 

District 
Admin. 

n=1 

Progression/continuity of content and skills from year to year; 
reach higher level of sophistication/rigor 

##  #  ######  #  

Students experience/see real creative growth and maturity in their 
writing 

####   ###  #  

Building meaningful relationships/rapport with students ####     

Deeper experience and commitment to the process and form of 
theatre 

#  #    

StudentsÕ develop sense of anticipation of next yearÕs program 
(e.g., those who missed 7th grade program want to rejoin next year) 

## #     

Ensemble-building among the students (e.g., trust, risk-taking, 
collegiality) 

##     

Saved time by diving in more quickly this year #     

Students are familiar with the process and can advance more 
quickly 

#     

Teaching artist appreciates learning through collaboration with 
teachers 

#     

Building relationships with partner theatres and guest actors; 
partners develop affinity/care for work 

#     

StudentsÕ sense of being seen, heard, and paid attention to #     

Relationship building with the schools #     

Disadvantage: Students do not get to interact with peers outside 
their cohort during middle school language arts careers  

 #    

No advantage: Change in school leadership prevented cohort 
from remaining intact into Year 2, so no advantage was observed. 

 #    
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10. In what ways can the program be strengthened or improved? Teaching 
Artists  

n=5 

Classroom 
Teachers 

n=4 

School 
Admin. 

n=5 

District 
Admin. 

n=1 

Ensure that students attend multiple live theatre performances as 
part of the program (including rehearsals, different types of 
theatres, free to students) 

####  ##    

Need to include a broader number of classes/students; rethink 
emphasis on maintaining the cohort 

 #  ##   

Eliminate/minimize administrative impacts on residency time (e.g., 
surveys, observations, forms, etc.)  

##     

Revise program to include acting component for students; reading 
their work aloud 

 ##    

MSPP is perfect the way it is; keep it consistent for now   ##   

Teaching artists need scheduled check-ins with teachers 
throughout the residency (rather than ÒsuggestedÓ check-ins) 

#     

Need to maintain integrity of cohorts as much as possible for 
continuity and program success 

#     

Need more classroom teacher involvement and buy in  #    

Curriculum/instruction needs more depth; needs more critical 
analysis of plays 

 #    

Start residency earlier in the school year  #    

Expected that visiting actors would act out the plays, not just read 
the scripts; students would find the acting more engaging 

 #    

Extend the duration of the residency to the whole school year   #   

Add culminating, more public performance of the studentsÕ work    #  
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11. Please rate the following aspects of the Middle School Playwriting 
Program. If you do not have a perspective on a particular aspect, please 
leave it blank. 

Classroom 
Teachers 

%, n=7 

School 
Admin. 
%, n=7 

District 
Admin. 
%, n=1 

Accessibility of the teaching artist. Poor 0 0 0 
Fair 0 0 0 

Good 0 29 0 
Very Good 71 14 100 
Excellent 29 57 0 

Responsiveness of the teaching artist Poor 0 0 0 
Fair 0 0 0 

Good 0 43 0 
Very Good 43 0 100 
Excellent 57 57 0 

Accessibility of the CTG program staff. Poor 0 0 0 
Fair 0 0 0 

Good 0 14 0 
Very Good 57 14 100 
Excellent 43 71 0 

Responsiveness of the CTG program staff. Poor 0 0 0 
Fair 0 0 0 

Good 0 14 0 
Very Good 57 14 100 
Excellent 43 71 0 

Ease of scheduling. Poor 0 0 0 
Fair 0 14 0 

Good 29 14 0 
Very Good 57 29 100 
Excellent 14 43 0 

Quality of curriculum. Poor 0 0 0 
Fair 14 0 0 

Good 29 14 0 
Very Good 43 29 0 
Excellent 14 57 100 

Quality of instruction. Poor 0 0 0 
Fair 0 0 0 

Good 29 29 0 
Very Good 43 14 100 
Excellent 29 57 0 

Quality of results. Poor 0 0 0 
Fair 0 0 0 

Good 17 14 0 
Very Good 50 29 100 
Excellent 33 57 0 

Academic development of students. Poor 0 0 0 
Fair 0 0 0 

Good 43 0 0 
Very Good 14 43 100 
Excellent 43 57 0 

 

! !



 CTG MIDDLE SCHOOL PLAYWRITING PROGRAM - YEAR 2 EVALUATION REPORT ')  
 
!

 

11. Please rate the following aspects of the Middle School Playwriting 
Program. If you do not have a perspective on a particular aspect, please 
leave it blank. (continued) 

Classroom 
Teachers 

% 

School 
Admin. 

% 

District 
Admin. 

% 

Cognitive development of students. Poor 0 0 0 
Fair 0 0 0 

Good 33 0 0 
Very Good 33 43 100 
Excellent 33 57 0 

Affective development of students. Poor 0 0 0 
Fair 0 0 0 

Good 33 14 0 
Very Good 50 29 100 
Excellent 17 57 0 

Social development of students. Poor 0 0 0 
Fair 0 0 0 

Good 14 0 0 
Very Good 71 43 100 
Excellent 14 57 0 

Overall MSPP experience. Poor 0 0 0 
Fair 0 0 0 

Good 43 0 0 
Very Good 43 43 100 
Excellent 14 57 0 

 

Classroom teachersÕ elaborations on program ratings: 

• I think "ease of scheduling" not being great had less to do with the teaching artist and 
more to do with the different schedules that our TA's other schools are on. 

• I didn't feel that it warranted the time used. 20 days was way too much. There wasn't 
enough discovery and depth. They should have been involved in the reading of the 
plays previous to the actors. 

• The growth from year one to two was great! The organization and vision was more 
clear. 

• Give us more, on more grade levels. The goal needs to be theater arts/playwriting in 
the college required fine arts segment of the curriculum. 

 

School administratorsÕ elaborations on program ratings: 

• This is an excellent program that should continue at the school for next year. 

• We have been beyond blessed by this program and our teaching artist, Paula! 

 

District administratorsÕ elaborations on program ratings: 

• I was blown away when I finally found time to visit a classroom of 6th graders [sic?] at 
John Adams MS. The students LOVED the program and their creativity and descriptive 
writing blew me away. 
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12. From your perspective, what are the key benefits of the 
Middle School Playwriting program to participating students?* 

School 
Admin. 

n=7 

District 
Admin. 

n=1 

Offers students creative development that schools are unable to 
provide (engaging approach, relevance to students, working with 
real actors, etc.) 

#####  #  

Improvement of studentsÕ writing skills ###  #  

Improvement of studentsÕ theatre knowledge and skills ##  #  

Improvement of studentsÕ self-confidence; seeing the power of 
their words coming to life 

##   

* Please note: This general question about benefits to students was asked only of the school and 
district administrators, as the teaching artists and teachers were asked to give more specific 
feedback on learning goals and student outcomes. 

 


